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ABSTRACT: Teachers’ mental health has gained increasing attention in debates on education 

and work. In this study, we assessed the mental health of Brazilian basic and higher education 

teachers, focusing on symptoms related to depression, Posttraumatic Stress Disorder (PTSD), 

loneliness and optimism. The sample consisted of 1711 teachers who completed an online 

questionnaire using psychometric scales validated for the Brazilian population, between March 

and June 2022, still in a pandemic context. The results showed a higher prevalence of symptoms 

of depression, PTSD and loneliness among basic education teachers, while higher education 

teachers had higher optimism scores. The differences observed between the groups highlight 

the importance of monitoring teachers’ mental health in a segmented manner, respecting the 

specificities of each career. The data contribute to the monitoring of mental health indicators in 

this professional category and reinforce the urgency of prevention and care actions. 

 

KEYWORDS: Depression. Teaching. Post-traumatic stress. Mental health. Loneliness. 

 

 

RESUMO: A saúde mental dos docentes tem ganhado crescente atenção nos debates sobre 

educação e trabalho. Neste trabalho, avaliamos a saúde mental de docentes do ensino básico 

e superior brasileiros, com foco em sintomas relacionados à depressão, Transtorno de Estresse 

Pós-traumático (TEPT), solidão e otimismo. A amostra consistiu em 1711 docentes que 

responderam um questionário on-line com escalas psicométricas validadas para a população 

brasileira, entre março e junho de 2022, ainda em contexto pandêmico. Os resultados 

demonstraram maior prevalência de sintomas de depressão, TEPT e solidão entre docentes da 

educação básica, enquanto docentes do ensino superior apresentaram escores mais elevados 

de otimismo. As diferenças observadas entre os grupos evidenciam a importância de 

acompanhar a saúde mental de docentes de forma segmentada, respeitando as especificidades 

de cada carreira. Os dados contribuem para o monitoramento de indicadores de saúde mental 

na categoria e reforçam a urgência de ações de prevenção e cuidado. 

 

PALAVRAS-CHAVE: Depressão. Docência. Estresse pós-traumático. Saúde mental. Solidão. 

 

 

RESUMEN: La salud mental del profesorado ha cobrado creciente relevancia en los debates 

sobre educación y trabajo. En este estudio, evaluamos la salud mental de docentes brasileños 

de educación básica y superior, centrándonos en síntomas relacionados con la depresión, el 

Trastorno de Estrés Postraumático (TEPT), la soledad y el optimismo. La muestra estuvo 

compuesta por 1711 docentes que respondieron un cuestionario en línea con escalas 

psicométricas validadas para la población brasileña, entre marzo y junio de 2022, aún en 

contexto pandémico. Los resultados mostraron una mayor prevalencia de síntomas de 

depresión, TEPT y soledad entre docentes de educación básica, mientras que docentes de 

educación superior presentaron puntuaciones más elevadas de optimismo. Las diferencias 

observadas entre los grupos evidencian la importancia de monitorear la salud mental docente 

de forma segmentada, respetando las especificidades de cada carrera. Los datos contribuyen 

al monitoreo de indicadores de salud mental en la categoría y refuerzan la urgencia de 

acciones de prevención y cuidado. 

 

PALABRAS CLAVE: Depresión. Enseñanza. Estrés postraumático. Salud mental. Soledad. 
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INTRODUCTION 
 

Teaching is a relational activity, immersed in constant interpersonal interactions with 

students, the community, and the institution, in which teachers not only teach but also engage 

emotionally and cognitively. While these interactions can be somewhat taxing, they are also 

associated with pleasure, fulfillment, and gratification. The mental health of elementary school 

teachers has been receiving increasing attention in debates on education and work, reflecting 

the complexity and demands of teaching in different contexts (Moraes, 2025).  

In fact, mental disorders rank among the major categories of health problems among 

elementary school teachers, with possible causes including the organization of teaching work—

characterized by overload, institutional control, and low autonomy—as well as psychosocial 

factors such as role ambiguity and a lack of relational support (Araújo et al., 2019; Nwoko et 

al., 2023; Santos et al., 2012). Furthermore, factors such as the high number of courses taught 

and the presence of pre-existing medical conditions among teachers are significantly associated 

with the development of depression, which is a complex and multifaceted phenomenon 

resulting from the interplay between individual factors and the professional environment 

(Oliveira & Santos, 2021). 

Depression is characterized by one or more major depressive episodes lasting at least 

two weeks, during which various symptoms manifest; the presence of depressed mood or loss 

of interest/pleasure is required (APA, 2013). The symptoms must cause clinically significant 

distress or impairment in social, occupational, or other areas of functioning and cannot be 

attributed to substances, medical conditions, or manic or hypomanic episodes.  

In 2019, in Brazil, 10.2% of adults (aged 18 and older) reported having been diagnosed 

with depression, which corresponds to approximately 16.3 million people. This figure 

represents a 34% increase compared to 2013, when the prevalence was 7.6% (IBGE, 2019). In 

March 2022, the World Health Organization (WHO) released a global survey of mental 

disorders that indicated a 25% increase in the prevalence of anxiety and depression in the global 

population following the pandemic (WHO, 2022). 

Depression is one of the leading causes of sick leave among teachers (Ferreira-Costa & 

Pedro-Silva, 2019). A study conducted by Tostes et al. (2018) in Brazil found depressive 

symptoms in 75.27% of elementary school teachers, with 26.72% of teachers on medical leave 

attributing this situation to individual psychological distress as well as to the inadequacy of 

institutional support and prevention mechanisms.  
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Furthermore, the persistence of these symptoms points to shortcomings in early 

detection and ongoing care for these professionals’ emotional health, thus requiring the 

adoption of public policies that go beyond reactive measures such as medicalization or leave of 

absence and instead take the form of integrated, proactive strategies focused on promoting 

teachers’ mental health (Guerrieri, 2025).  

University faculty, in turn, are also at risk of developing symptoms of depression due to 

an excessive workload of administrative and academic tasks, unnecessary bureaucracy, a lack 

of adequate training, poor working conditions, intense institutional demands, and excessive 

individual accountability (Silva-Barbosa et al., 2022). Campos et al. (2020) demonstrated in 

their studies a significant impairment of mental health among higher education faculty in Brazil, 

with the main factors involved being feelings of burnout in their relationships with students and 

dissatisfaction with working at the institution.  

However, there are many other factors that influence the occurrence of mental distress, 

such as excessive workloads, dissatisfaction with classroom conditions, demands to publish 

articles and participate in events, as well as sociodemographic factors (Freitas et al., 2021; Silva 

& Carvalho, 2016). According to Aguiar et al. (2024), the mental health of higher education 

faculty is directly linked to working conditions, and environments that prioritize results at the 

expense of these professionals’ well-being exacerbate the situation.  

In their study on higher education faculty, Fernandes et al. (2022) found a predominance 

of psychological symptoms, although physical ailments were also present.  

During the COVID-19 pandemic, the global population was exposed to various 

potentially traumatic events, such as the death or risk of death of family members and friends, 

the possibility of serious illness or death, and the infection of close contacts (Bridgland et al., 

2021). One possible consequence of this exposure is the development of Post-Traumatic Stress 

Disorder (PTSD) (Bridgland et al., 2021; Dutheil et al., 2021; Qiu et al., 2021). To meet the 

diagnostic criteria for PTSD, the individual must have been exposed to a potentially traumatic 

event, either by directly experiencing or witnessing the event, or indirectly, by learning that 

people close to them were affected by it (APA, 2013).  

The main symptoms of PTSD include re-experiencing the trauma, persistent avoidance 

of stimuli associated with the event, negative changes in cognitions and mood, and 

hyperarousal. These manifestations must cause clinically significant distress and substantial 

impairment in social, occupational, and other important areas of life (APA, 2013). According 

to Lana et al. (2026), in a study of members of the academic community during the COVID-19 
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pandemic, 21.3% of participants met the criteria for a probable diagnosis of PTSD, with a 

prevalence of 13.45% among faculty members. 

In the educational context, Mondragon et al. (2023) investigated the prevalence of PTSD 

among teachers at various levels during the pandemic; their results showed an overall 

prevalence of 11% among teachers. However, the authors note that the prevalence varied 

considerably across the studies analyzed, with one study—focused on university professors in 

China—reporting a rate of 24.5%. This situation was exacerbated by a series of stressors, such 

as the rapid and unprepared transition to online teaching, extended work hours, the constant 

fear of infection following the reopening of schools, and the emotional strain of having to 

provide support to students and families affected by the pandemic (Mondragon et al., 2023). 

The pandemic forced educators at all levels of education to radically reorganize their 

work routines (Pinho et al., 2021). The physical barrier between professional and personal life 

ceased to exist, requiring rapid improvisation to adapt to remote teaching. This context—

marked by mounting demands, technical difficulties, and a lack of adequate training in the use 

of digital platforms—was compounded by fear of infection, economic instability, and social 

distancing, creating a set of stressors with significant repercussions for the mental health of 

teachers and students (Cohen-Fraade & Donahue, 2021; Corrêa et al., 2022; Goldstein et al., 

2023; Kirby et al., 2022; Lunardi et al., 2021; Pinho et al., 2021; Sahu, 2020; Wasil et al., 2021).   

In this context, perceived loneliness or social isolation has emerged as a significant 

factor. Unlike being physically alone, loneliness refers to the subjective perception of emotional 

disconnection, characterized by the discrepancy between desired social relationships and those 

actually perceived (Cacioppo & Cacioppo, 2014; Cacioppo et al., 2015; Leigh-Hunt et al., 

2017). This subjective experience of emotional isolation has been widely recognized as a 

vulnerability factor for the development and worsening of mental and physical health problems, 

including depressive symptoms, sleep disorders, cardiovascular changes, and an increased risk 

of morbidity and mortality (Hawkley & Cacioppo, 2010).  

During the pandemic, loneliness took on even greater significance in teachers’ daily 

lives, as—in addition to physical separation from the school community—there was a reduction 

in informal connections and everyday interactions that had previously served as important 

sources of social and emotional support. Compared to the pre-pandemic period, there has been 

a consistent increase in levels of loneliness across different population groups (Ernst et al., 

2022), including among elementary school teachers (Karakose et al., 2022).   
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At the same time, optimism emerges as a significant protective factor, associated with 

greater resilience in the face of the adversities of daily school and academic life (Toledo & 

Campos, 2023). Fabella and Paz-Aler (2023), in their study conducted in the Philippines, found 

moderate levels of optimism among elementary school teachers, while a significant proportion 

reported low levels of depressive symptoms, suggesting that developing an optimistic outlook 

may act as a protective factor against symptoms of depression. Despite the challenges they face, 

educators turn to their teaching teams and support networks, which can strengthen resilience 

and promote greater optimism and life satisfaction (Nazar et al., 2022). Souza et al. (2021) state 

that optimism has positive effects on workers’ lives, influencing physical and mental health as 

well as the work environment.  

Although previous studies have investigated teachers’ mental health, there are still few 

analyses that compare, within the same study, teachers in basic education and higher education 

while simultaneously considering indicators of psychological distress and factors associated 

with well-being. Given this gap, this study was guided by the following research question: Are 

there differences between teachers in basic education and teachers in higher education in Brazil 

regarding their mental health?  

In light of this issue, the present study aimed to investigate different aspects of mental 

health among Brazilian teachers, including indicators of depression, PTSD, loneliness, and 

optimism, among professionals in basic education and higher education, in the context of the 

COVID-19 pandemic. 

 

 

METHODOLOGY 
 

This project was approved by the research ethics committee of the Federal University 

of Fluminense (CAAE No. 52739721.0.0000.5243). Between March 10 and June 10, 2022, 

Brazilian teachers from elementary and higher education were invited to complete an online 

questionnaire. The questionnaire was shared on social media and sent via email and messaging 

apps. 

It is worth noting that the World Health Organization declared, in May 2023, the end of 

the public health emergency of international concern, based on a reduction in deaths, increased 

vaccine-induced immunity, and the stabilization of health systems (Laboissière, 2023). In the 

Brazilian context, however, the Brazilian Ministry of Health ended the Public Health 

Emergency of National Importance (ESPIN) on May 22, 2022 (Brasil, 2022). During the data 
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collection period, between March and June 2022, the first doses of COVID-19 vaccines had 

already been administered, and educational institutions—including schools and most 

universities—had already resumed in-person activities. Nevertheless, this period coincided with 

the ongoing emergency scenario in the country.  

The inclusion criteria for participation in the study were: being at least 18 years of age 

and being a teacher in Brazilian public and/or private elementary, middle, or high schools or 

higher education institutions. We considered errors in completing the questionnaire, refusal to 

sign the consent form, and duplicate responses as exclusion criteria.  

The choice of instruments was guided by the need to measure distinct dimensions of 

teachers’ mental health, combining indicators of psychological distress—such as depression 

and PTSD symptoms—with psychosocial dimensions associated with well-being, such as 

loneliness and optimism. The questionnaire included a sociodemographic section, followed by 

psychometric scales validated for the Brazilian population. Specifically, Likert-type scales were 

used, in which participants indicate the frequency or intensity of certain experiences based on 

graded response options. This format allows for assigning scores to items and calculating total 

scores for each dimension assessed. The depression and PTSD scales were interpreted in light 

of the criteria described in the Diagnostic and Statistical Manual of Mental Disorders, DSM-5 

(APA, 2013). The Patient Health Questionnaire-9 (PHQ-9) psychometric scale measures 

symptom severity, with a total score ranging from 0 to 27 points, and each item’s score ranging 

from zero (never) to three points (almost every day). The PHQ-9 scale was validated in a sample 

of the Brazilian population by Santos et al. (2013), in which participants with a score of ≥ 9 

were considered to have a probable diagnosis of depression. To measure symptoms of 

Posttraumatic Stress Disorder (PTSD), we used the Posttraumatic Stress Disorder Checklist 5 

– PCL-5 (Weathers et al., 2013), consisting of 20 items, each scored on a scale from 0 (not at 

all) to 4 (extremely), with a minimum score of 0 and a maximum of 80. The scale includes 

questions that assess the severity of the four symptom clusters of PTSD (re-experiencing, 

avoidance, mood and cognitive changes, and hyperarousal). Cases were considered probable 

PTSD if they scored at or above the cutoff score of 36, established for the Brazilian population 

(Pereira-Lima et al., 2019). In the present study, symptom scores and the prevalence of PTSD 

were calculated by considering all traumatic events reported during the pandemic, regardless 

of whether they met the diagnostic criteria defined by the DSM-5.  

Perceived loneliness was assessed using the Three-Item Loneliness Scale (TILS), 

proposed by Hughes et al. (2004), a brief instrument that measures feelings of perceived social 
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isolation, lack of companionship, and exclusion. Optimism was assessed using the Life 

Orientation Test—Revised (LOT-R), developed by Carver and Scheier (2003), with a 

Portuguese version described by Cruz and Gomes (2007). The LOT-R measures generalized 

positive expectations regarding the future and is used as an indicator of a psychological resource 

associated with coping with adverse situations. 

For statistical analysis, continuous variables were presented using the median and the 

first and third quartiles, given the non-normal distribution of the data. Comparisons between 

elementary and secondary school teachers and higher education faculty were performed using 

the Mann-Whitney test, a nonparametric test indicated for comparing two independent groups 

when the assumptions of normality are not met. All hypothesis tests considered a p-value < 0.05 

to be statistically significant. The analyses were performed using Sigmaplot 14.0 software. 

The original sample consisted of 1,711 teachers from basic or higher education in the 

Brazilian public and/or private school systems. A detailed description of the sample’s 

sociodemographic characteristics is presented in Table 1. 

 

Table 1.  

Sociodemographic characteristics of the sample (n = 1711) 

Variable Categories Basic Education (n) Higher Education (n) 

Sector - 273 1438 

Gender Women 210 869 

 Men 61 558 

 Non-binary 2 6 

 Prefer not to say 0 5 

Race or Color White 164 1053 

 Black 27 42 

 Brown 69 265 

 Asian 4 11 

 Indigenous 1 3 

 Prefer not to say 8 64 

Parenting With children 161 955 

 Without children 112 483 

Age 18–24 years old 8 16 

 25–34 years old 50 107 

 35–44 years old 42 484 

 45–54 years old 66 415 

 55–64 years old 33 326 

 65 years or older 02 90 

Note. The Authors. 
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RESULTS AND DISCUSSION 

 

In this study, we evaluated various parameters related to the mental health of Brazilian 

teachers in elementary and higher education. Overall, elementary school teachers exhibited 

poorer mental health compared to higher education teachers. 

Upon analyzing the data related to depression (Figure 1A), we observed a significant 

difference (p < 0.01) when comparing the distribution of scores on the PHQ-9 scale, with 

elementary and secondary school teachers scoring higher (Me = 8.00, Q1 = 4.00, Q3 = 15.00) 

compared to higher education teachers (Me = 5.00, Q1 = 2.00, Q3 = 10.00). In addition, a higher 

proportion of elementary school teachers scored above the cutoff point (49.1%), indicating a 

higher probability of a depression diagnosis compared to higher education teachers (29.6%) 

(Figure 1B). 

 

Figure 1. 

Depression scale (PHQ-9) 

 
Note. The authors. Depression among Brazilian teachers. A – Distribution of PHQ-9 scores among basic 

education and higher education teachers. B – Percentage of basic education and higher education 

teachers with a high probability of a depression diagnosis (PHQ-9 score ≥ 9).  

 

With regard to PTSD (Figure 2A), we observed a significant difference (p < 0.001) when 

comparing the distribution of scores on the PCL-5 scale, where elementary school teachers had 

higher scores (Me = 21.00, Q1 = 5.50, Q3 = 36.00) compared to higher education teachers (Me 

= 9.00, Q1 = 0, Q3 = 23.00). In addition, we observed a higher percentage of elementary school 

teachers (21.6%) with scores above the cutoff point for a possible PTSD diagnosis (Figure 2B).  
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Figure 2. 

PTSD scale (PCL-5) 

 
Note. The authors. Post-Traumatic Stress Disorder among Brazilian teachers. A – Distribution of PCL-

5 scores among basic education and higher education teachers. B – Percentage of elementary and higher 

education teachers with a high probability of a PTSD diagnosis (score ≥ 36).  

 

With regard to loneliness (Figure 3), we observed a significant difference (p = 0.001) 

between the medians of elementary school teachers (Me = 7, Q1 = 5.00, Q3 = 9.00) and higher 

education teachers (Me = 6, Q1 = 3.00, Q3 = 8.00), with elementary school teachers scoring 

higher. 

 

Figure 3. 

Loneliness scale (TILS) 

 
Note. The authors. Loneliness among Brazilian teachers. Distribution of scores on the loneliness scale 

for basic education and higher education teachers.  

 

With regard to optimism (Figure 4), we observed a significant difference (p = 0.001) 

between the scores of elementary school teachers (Me = 15, Q1 = 12.00, Q3 = 20.00) and higher 

education teachers (Me = 17, Q1 = 13.00, Q3 = 20.00), with higher education teachers scoring 

higher. 
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Figure 4.  

Optimism scale (LOT-R) 

 
Note. The authors. Optimism among Brazilian teachers. Distribution of scores on the Optimism Scale 

among teachers in basic education and higher education. 

 

Our study highlights the complexity of teachers’ mental health situation, emphasizing 

the significant differences between elementary school teachers and higher education faculty. 

The results show that elementary school teachers experience greater mental distress and are 

more likely to be diagnosed with depression than higher education faculty. Tostes et al. (2018), 

in their study of elementary school teachers in the Paraná state school system, identified 

extremely high levels of mental distress (including symptoms of depression, anxiety, and minor 

psychiatric disorders). This high prevalence highlights depression as the leading cause of sick 

leave among teachers, pointing to the severity of the psychological impact on this group of 

educators. However, it is worth noting that higher education faculty members also exhibited 

concerning levels of depression risk in our study.  

Campos et al. (2020) conducted a study with faculty members at a public university in 

Bahia, revealing significant impairment in the mental health of these professionals, with 

approximately 29.9% exhibiting signs suggestive of common mental disorders, such as anxiety 

and depression. Batista et al. (2015) analyzed 254 medical records of faculty members who 

underwent medical evaluations at a higher education institution in João Pessoa (PB) and found 

that depression accounted for 52% of leaves of absence due to mental health issues. Freitas et 

al. (2021) found that approximately 50% of higher education faculty members exhibited 

depressive symptoms, with 42% having mild depression and 8% having moderate to severe 

depression. Taken together, these findings underscore the extent to which university professors 
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are also exposed to high levels of psychological distress, in contrast to other segments of the 

population.  

This study also identified significant prevalences of probable PTSD diagnoses among 

teachers in basic education (21.6%) and higher education (9.3%), indicating that the teaching 

profession as a whole is exposed to factors that may contribute to the development of PTSD. 

The prevalence of 21.6% among elementary and secondary school teachers considerably 

exceeds the overall prevalence of PTSD of 11% among teachers reported in the literature, 

approaching the highest prevalence found (24.5%) among university professors in China during 

the COVID-19 pandemic (Mondragon et al., 2023).   

The COVID-19 pandemic constituted a prolonged stressor that involved not only the 

direct threat of the disease but also a set of secondary stressors that may have acted as potential 

vulnerability factors for PTSD symptoms, such as social isolation, disruption of routines, 

intense exposure to alarming news, economic difficulties, and, in some cases, hospitalization 

(Bridgland et al., 2021; Villatoro et al., 2022). In Brazil, this scenario was exacerbated by the 

collapse of the healthcare system, deep-seated social inequalities (Fiocruz, 2021; The Lancet, 

2020), and intense political instability, with the spread of misinformation and conflicting 

government messages that undermined adherence to protective measures (Camacho et al., 

2024). In the educational setting, the emergency transition to remote learning critically exposed 

inequalities in digital infrastructure and required rapid adaptation without technological training 

(Gusso et al., 2020), especially among teachers in more direct contact with vulnerable students.  

In this context, previous studies had already revealed high rates of probable PTSD 

among university professionals (Goldstein et al., 2023; Lana et al., 2026; Mallhi et al., 2023), 

and our findings expand upon this literature by indicating that the confluence of these stressors 

may have had an even more intense impact on elementary and secondary school teachers, 

possibly making them more susceptible to developing or worsening PTSD symptoms. A 

relevant finding in the context of education in Brazil is the direct and recurrent exposure of 

elementary and secondary school teachers to violence in the school environment (Facci, 2019), 

where 12.5% of these teachers experience intimidation or verbal abuse on a weekly basis—a 

rate that ranks the country first among the 34 countries surveyed (OECD, 2014). This violence 

manifests itself through verbal aggression, intimidation, threats, and physical aggression (Lima 

et al., 2020). 

In higher education, aggression occurs primarily in the form of bullying and abuse of 

power, often perpetrated by peers and superiors (Beggiato, 2022). This environment is 
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exacerbated by relentless pressure for productivity—known as ‘academic productivism’—

which fosters competition and can undermine working relationships (Pinho et al., 2023). Our 

findings indicate that faculty members, in different contexts, face conditions that expose them 

to risks of interpersonal trauma, compounded by everyday violence, the lingering effects of the 

pandemic, and the challenges of returning to in-person activities—factors that may help explain 

the high prevalence of PTSD observed in this group. 

With regard to loneliness, the pandemic played a crucial role. Martinez et al. (2021) 

state that the lack of institutional support, combined with teachers’ individual responsibility for 

the success of remote learning, created an environment of emotional overload and isolation, 

with teachers reporting feelings of distress, anxiety, and exhaustion. Einav et al. (2024), in a 

study of 248 elementary school teachers in Israel, identified perceived social isolation as a 

significant risk factor for the worsening of psychological distress among teachers, especially 

when associated with symptoms of depression. The data from our study show that elementary 

school teachers are more susceptible to feelings of loneliness compared to higher education 

faculty, highlighting the importance of considering subjective and relational dimensions when 

addressing the adversities experienced in the teaching profession. According to Ozamiz-

Etxebarria et al. (2021), reducing the psychological impacts of the pandemic on teachers is 

essential for preventing stress, anxiety, and depression, ensuring better working conditions, 

preserving teachers’ mental health, and promoting positive effects on the quality of teaching 

and student performance. 

With regard to optimism, our findings indicated that higher education faculty members 

exhibit significantly higher levels of optimism than those in basic education. This difference 

may reflect a more positive perception of the future and greater coping ability among higher 

education faculty members, in contrast to the sense of helplessness often associated with the 

more precarious conditions and emotional overload experienced by basic education teachers. 

Previous studies help contextualize this result. In the Philippines, Fabella and Paz-Aler (2023) 

found that the majority of elementary and secondary school teachers reported moderate 

optimism (67.74%), while only 32.26% demonstrated high optimism, suggesting a trend similar 

to that observed in the present study. In Brazil, Neves (2017) identified a positive correlation 

between academic optimism and self-efficacy among faculty members at the Federal Institute 

of the Pernambuco Sertão, suggesting that perceptions of professional competence may directly 

influence the level of optimism. Toledo and Campos (2023), on the other hand, observed that 

university faculty members maintained average levels of optimism even in the face of the 
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challenges posed by the pandemic, which reinforces this group’s resilience in contexts of 

instability. Overall, the results suggest that optimism can act as an important psychological 

resource in mediating the impacts of teaching work, being especially relevant among 

professionals exposed to contexts of greater vulnerability. 

 

 

FINAL CONSIDERATIONS 

 

This study assessed the mental health of teachers in basic education and higher 

education, focusing on symptoms of depression, PTSD, loneliness, and optimism. The results 

indicate greater vulnerability among elementary and secondary school teachers, who reported 

higher prevalences of depressive symptoms, PTSD traits, and loneliness, as well as lower levels 

of optimism. Although the most critical phase of the pandemic had already passed by the time 

data were collected, the emotional effects were still noticeable, especially among those exposed 

to more precarious working conditions. These findings underscore the importance of policies 

that promote teachers’ mental health in a targeted and ongoing manner. In particular, it is urgent 

to ensure adequate conditions for professional practice in basic education, recognizing that the 

well-being of teachers is also a pillar of educational quality and social development. 
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