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Abstract
In Brazil, discussions related to inclusive education in higher education are still relatively recent, playing 
a crucial role in advancing legal frameworks and democratizing access for the target audience of special 
education. In the inclusive context, higher education institutions (IES) have a fundamental social role in the 
development of a fairer and more inclusive education, responsible for the dissemination of knowledge, 
critical formation, and promotion of debates. This study aims to address the main actions adopted by a 
university to provide a more inclusive education for the target audience of special education, focusing 
on access, retention, and success in higher education. The information was obtained through interviews 
with staff members and a student with physical disabilities from the Civil Engineering course. The results 
showed that the institution has been constantly adapting to public inclusion policies, developing several 
supporting actions to enhance and smooth the learning process and, as a consequence, ensuring that 
these students fulfill all the requirements to successfully graduate.
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Resumo
No Brasil, debates relacionados à educação inclusiva no ensino superior ainda são recentes, sendo cruciais 
no avanço de marcos legais e na democratização do acesso do público-alvo da educação especial. No 
âmbito inclusivo, as instituições de ensino superior (IES) possuem um papel social fundamental para o 
desenvolvimento de uma educação mais justa e inclusiva, sendo responsável pela difusão de conhecimentos, 
formação crítica e fomentação de debates. O presente estudo tem como finalidade abordar as principais 
ações adotadas por uma universidade para fornecer uma educação mais inclusiva para o público-alvo da 
educação especial, no âmbito de acesso, permanência e êxito no ensino superior. As informações foram 
obtidas através de entrevistas com servidores e um acadêmico, com deficiência física, do curso de Engenharia 
Civil. Os resultados mostraram que a instituição vem se adequando às políticas públicas de inclusão, 
desenvolvendo ações de apoio à aprendizagem para que estes alunos concluam os cursos com êxito.

Palavras-chave: acessibilidade; educação especial; ensino superior; inclusão.

INTRODUCTION

The global objective of special education is to endure access to an inclusive educational 
system that would provide lifelong learning experiences to people with disabilities (physical, 
intellectual, mental or sensory), global learning disabilities or giftedness/high ability (Brasil, 
1988, 2008; United Nations, 2015). The responsibility to provide quality special education is 
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attributed to the State, family, school and society since, for decades, these individuals were 
prevented from fully experiencing life with respect and dignity (Pinto, 2018).

Starting from the 1990’s, Brazilian federal law evolved to acknowledge inclusive education. The 
Federal Constitution (Brasil, 1988) enshrined rights to previously marginalized social groups by 
stating that education was a basic right and should be ensured by providing equal admission and 
enrollment in schools. Currently, the greatest hurdle to special education students is enrollment 
and graduation in higher education programs. Consequently, supporting actions from the State 
through inclusive educational policies are fundamental to this issue.

The primary objective of this study was to evaluate educational initiatives implemented at a 
public university aimed at special education students. These initiatives comprised policies and 
inclusive practices focused on admission, enrollment, participation in university activities and 
graduation of these students at the undergraduate level. These policies and practices were also 
viewed through the experience of staff and a student with disabilities. This study was separated 
into six sections: national historic scenario on the issue and evolution of special education laws; 
inclusivity in higher education; initiatives on admission, enrollment, participation in university 
activities and graduation; methodologies; results and discussion and final considerations. The 
constant debate over this issue contributes to the improvement of State educational policies 
and legal frameworks, which improve and provides greater quality of life to these students.

National historic scenario on the issue and evolution of Special Education laws
The 1988 Federal Constitution (Brasil, 1988) enshrined education as a universal right. After its 
proclamation, conferences and forums were increasingly held on the issue and public policies 
were developed towards inclusive education. These efforts evolved into several measures such 
as the Stature for Children and Adolescents of Lei nº 8069/90 (Brasil, 1990); World Conference 
on Education for All (1990); World Conference on Special Needs Education (1994); Salamanca 
Declaration (1994); National Policy on Special Education (Brasil, 1994b) and Law on Guidelines 
and Basis of National Education of Lei 9394/96 (Brasil, 1996a).

Despite the passing of several legal frameworks, the implementation of inclusive initiatives 
in education has been slow and subjective (Filippou; Acquah; Bengs, 2025; Kristina; 
Hendrowati; Ratnaningsih, 2025; Odeh, 2000). However, these initiatives were fundamental 
to implement inclusion at the primary and secondary school level and became the foundation 
for inclusivity plans for higher education. As noted by Silva and Carneiro (2016), a school 
must be a democratic, welcoming and just place without prejudice or stereotypes. However, 
accessibility to resources differed according to geographic location and increased the uneven 
implementation of inclusive educational practices (Dayso et al., 2025). On the other hand, 
educational reforms implemented by international institutions since the 1990’s established 
inclusivity as an educational initiative targeted at students usually marginalized in a traditional 
system (Silva; Carneiro, 2016).

In higher education, the first public universities in Brazil were established in the states of 
Paraná and Rio de Janeiro in the 1910’s and 1920’s, respectively. However, access to these 
institutions at the time was restricted to a specific segment of society, namely middle class 
youth, whose admission was seen as a mechanism to maintain the status quo by the formation 
of an intellectual elite (Ferrari; Sekkel, 2007).

Since 1990, discussions on inclusive education became increasingly relevant which increased 
the possibility that segments of the population historically excluded from higher education 
could gain access to it (Mendes; Bastos, 2016). Noteworthy, the course titled “ethical, political 
and educational aspects of normalizing and integrating special needs individuals” became 
recommended across all degrees in pedagogy, psychology and education in 1994. Chart 1 
presents a compilation of the main legal frameworks that were implemented since 1994 in 
order to promote special education in institutions of higher learning.

The legal frameworks of Chart 1 denoted the efforts conducted by the State to address special 
education and the HEIs commitments to provide admission, enrollment and graduation to 
special needs students. The implementation of State policies aimed at special needs students 
was fundamental to the concept and practice of inclusive education. This ensured equal 
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opportunity and promoted diversity – especially when considering the increase in inequalities 
derived from the global pandemic (Camacho-Zuñiga; Julio-Ramos; Zavala, 2023; Somani, 2022).

From the above scenario, it can be shown that HEIs have understood the importance of 
addressing the specific needs of students with different abilities and limitations (Lockmun-
Bissessur; Samy; Peeroo, 2024). This commitment resulted in the adoption of inclusive policies, 
new initiatives and a supporting environment that promoted accessibility and active participation. 

Chart 1. Main legal frameworks in special education in institutions of higher learning.

Year Legal Framework Description

1994 Directive nº 1793 (Brasil, 1994a)
Implementation of course titled “ethical, political and 
educational aspects of normalizing and integrating 

special needs individuals”.

1996
Law on Guidelines and Basis 
of National Education – Lei nº 

9.394 (Brasil, 1996a)

Chapter V – special education: comprehending special 
education from preschool to higher education,

1996 Memorandum nº 277 MEC/GM 
(Brasil, 1996b)

Sent to the provosts of higher education institutions (HEI) 
requesting adequate implementation of educational 

policies for students with special needs.

1999 Decree nº 3298 (Brasil, 1999)

Regulated Lei nº 7.853:1989, addressed National Policy 
for the Integration of People with Disabilities, determined 
that HEI’s must adjust exams and offer additional support 

and time when required by the student.

2003 Directive nº 3284 (Brasil, 2003)
Established accessibility requirements for people with 
disabilities so that compliant educational institutions 

could receive authorizations and certifications.

2004 Decree nº 5296 (Brasil, 2004)
Directed educational institutions to comply with some 

accessibility directives in order to establish and operate 
new programs or renew current ones.

2011 Decree nº 7611 (Brasil, 2011) Addressed special education, specialized educational 
services and other directives.

2015
Stature on People with 

Disabilities – Lei nº 13146 
(Brasil, 2015a)

Chapter IV: determined that the educational system must 
be inclusive at all levels for all ages, and opportunity 

access to higher, trade and technical education must be 
provided equally to all persons.

2015 Lei nº 13234 - replaced Lei nº 
9394:96 (Brasil, 2015b)

Set identification, registration and provision of services to 
gifted or high ability students in primary, secondary and 

higher education.

2016 Lei nº 13409 (Brasil, 2016)
Provided quotas for people with disabilities in technical 

courses at the secondary and higher level of federal 
educational institutions.

2017 Decree nº 9034 (Brasil, 2017) Addressed admissions in federal universities and 
technical federal institutions at the secondary level.

2021 Resolution CNE/CP nº 1  
 (Brasil, 2002)

Art. 3, XI – denoted special needs of people with autism 
spectrum disorder (ASD), high abilities or giftedness so 
that educational and social participation opportunities 

could be fully granted under equal conditions.

Source: Elaborated by the authors.
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Among these initiatives, physical accessibility, support services and personalized educational 
methodologies were of noteworthy importance (Kauffman et al., 2023; Camacho-Zuñiga; Julio-
Ramos; Zavala, 2023). Thus, in addition to fulfilling an ethical responsibility, HEIs also contributed 
to wider social goals contained in Sustainable Development Goals (STGs) (United Nations, 2015), 
more specifically, those related to promoting quality education and decreasing inequalities.

Higher Education inclusivity
The adoption of adequate educational practices for teaching and evaluation of each group 
within special education is fundamental to build an inclusive society. To this end, modern and 
efficient public policies must be complemented by specialized professional training based on 
understanding, recognizing and respecting differences (Pinto, 2018).

Since the implementation of the National Policy on Special Education from the Perspective of 
Inclusive Education in 2008 (Brasil, 2008), the number of students with personalized educational 
needs increased significantly. This was a result of the policy making mandatory the admission 
of all students of school age in educational institutions. This created an incentive for special 
needs students to further their education in technical schools and universities (Bridi Filho; 
Oliveira; Rodrigues, 2018).

The National Policy on Special Education from the Perspective of Inclusive Education (Brasil, 
2008) established that students in need of specialized educational services must receive effective 
support to promote admission, enrollment and participation in all academic activities at an HEI. 
Inclusive initiatives must include not only physical accessibility but also measures regarding 
communication and teaching such as adapting written materials and textbooks and policies 
that advanced participation of special needs students in all academic opportunities such as 
scholarships, research and extra-curricular activities. It should be noted that these students 
faced the most adversity in federal HEIs after the admission process (Cantorani et al., 2020).

According to the Higher Education Census of 2023 (Brasil, 2024), the number of registered 
students with disabilities, developmental disorders or high abilities/giftedness in undergraduate 
programs was 92,756, which amounted to 0.90% of the total. The previous census in 2013 
found 29,034 special education students or 0.40% of the total. This represented an increase 
of 219% in registered special needs students between 2013 and 2023.

The inclusion of the target demographic of special education in HEIs has been gradual and 
dependent on structural and administrative changes of the institutions. These included 
adequate professional training and removal of untoward attitudes. According to Ferreira 
(2007), this could only be possible with the sharing of information and awareness actions 
with respect to diversity and promoting human differences. It should be noted that in the HEI 
environment, there was still a degree of misinformation regarding special education and the 
inclusive process in both staff and students (Pacheco; Costas, 2006; Rocha; Miranda, 2009).

The production and sharing of scientific knowledge also belonged in the process of awareness 
and elimination of prejudices. In the HEI environment, academic research, publication of 
scientific texts and production of technical knowledge improved and disseminated information. 
These produced advances not only in science, technology and culture but also shaped State 
policy (Hayashi et al., 2005).

Research on special education has advanced qualitatively. This was determined from a survey 
of scientific publications on Scopus database and citation analysis on VOSviewer software 
to produce a visual map rendering citation webs. The survey applied “inclusive,” education,” 
and “university” as keywords and obtained 4,599 publications. Filtering with the keyword 
“disabilities” narrowed the search to 915 publications. This was considered an acceptable 
number considering the trending level of the topic in scientific circles. Figure 1 presents the 
yearly number of publications with a clear recent rising trend.

Figure 2 displays the most used individual and connected keywords in publications. It should 
be noted that VOSviewer software linked related and repeated keywords in clusters. Each 
cluster had a separate core with its displayed size proportional to the number of usages in the 
text. Figure 2 demonstrates that the most used keywords were “inclusive education”, “higher 
education”, disability”, “accessibility” and “education.”
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The publications were from 30 countries which were narrowed to 18 by limiting the number 
of publications to 10 or higher. The result is shown in ascending order of the number of 
publications (in blue) alongside the number of citations (in red) in Figure 3. The data presented 
in Figure 3 was normalized with the highest number of publications attributed the value of 
1.0. In the figure, Brazil holds the 6th place in number of publications (48) but 15th place in 
number of citations (102) while the United States holds the top spot with 186 publications 
and 2,463 citations.

Initiatives for admission, enrollment, participation in university activities and graduation
Support initiatives to students in special education should be along 3 main points: admission, 
enrollment and participation in university activities and graduation (Cabral; Melo, 2017). These 
3 points present interlocked educational facets and their successful implementation depended 

Figure 2. Keyword found in selected publications organized in clusters by VOSviewer software. 
Source: Elaborated by the authors.

Figure 1. Yearly publications from Scopus database with the selected keywords of this study. 
Source: Elaborated by the authors.



Rev. Ibero-Am. Estud. Educ., 20, e18984, 2025 6/15

﻿

on expanding the concept of learning and removing the belief that a classroom was the only 
or ideal learning environment. The HEI, in turn, should provide the students with exposure to 
different cultural, technological, scientific and human aspects which contributed significantly 
the quality of the learning experience (Alfallaj; AL-Ma’amari; Aldhali, 2023; Quintana et al., 2017).

After admission in an HEI, special education students might lag behind due to their previous 
experience in primary and secondary education. This issue could be dealt with the implementation 
of specific initiatives and the training of professors to mentor these students during their transition 
phase (VanTassel‐Baska, 2023). The school history of each student directly determined their ease 
or difficulty of conducting their academic career (Rodríguez Hernández; Cascallar; Kyndt, 2020). 
Thus, in the same classroom, one might find students from public or private schools or students 
from grade equivalency programs such as Brazil’s “Educação de Jovens e Adultos” (EJA). In addition, 
families offered different forms of support so that the combination of these diverse of factors 
affected learning speed and how content was absorbed by each student (Bridi Filho; Oliveira; 
Rodrigues, 2018; Camacho; Messina; Barrera, 2017; García; González, 2019).

According to Rocha and Miranda (2009), most special education students enrolled at HEIs were 
from private schools. This was based on interviews with 15 students with disabilities at a federal 
university, out of which 12 were from private schools. This confirmed that the admission of people 
with disabilities in public universities was highly linked to social, economic, cultural and political 
factors (Mukhwana; Kande; Too, 2017; Nawire et al., 2025). In addition to private schooling, additional 
contributing factors were found such as learning aids, financial assistance, assistive technologies 
and special services such as speech and physical therapists, etc.

Rocha and Miranda (2009) also noted that interviewed students positively ranked the accessibility 
initiatives adopted by the university in the admission process such as increased time for exams, 
exams in Braille and physical accessibility. However, after admission, it was also acknowledged 
that enrollment initiatives were not as efficient in promoting inclusion. There was a general lack 
of resources such as accessible desks, assistive technologies, tactile floor surfaces, handrails in 
hallways, reserved parking spaces and campus transportation for the physically disabled. There 
was also a need for qualified staff to assist in specific student demands.

Other initiatives that contributed to enrollment of special education students were surveys on the 
views and awareness level of the academic community (professors, staff and other students) with 
respect to inclusion; teaching, research and extra-class activities for special educations students; 
selection and evaluation strategies to register, address and attend students that require specialized 
support; an evaluation of the general physical accessibility of the institution; the establishment of an 
office responsible for the implementation of inclusive policies; the use of assistive technologies and 

Figure 3. Number of publications (blue) and citations (red) normalized with respect to country. 
Source: Elaborated by the authors.
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personalized learning techniques such as AI to increase classroom engagement, etc. (Damyanov, 
2024; Mitre; Zeneli, 2024; Parenti; D’Agostini, 2024).

In addition to implementing policies that promote enrollment, HEIs must attend to special needs 
and allow this demographic to actively participate in the defense of their rights. This approach 
allowed the refinement of inclusive policies and construction of a more accessible and equitable 
academic environment (Li et al., 2024; Lopes, 2024).

In the case of high abilities, it was commonly found that these students faced difficulties in 
traditional teaching environments, which often did not have adequate methodologies to fit 
their specific learning demands and produced negative effects in their academic performance 
(Bundotich, 2024; Gonzales, 2020). The lack of specialized support could compromise their 
development potential and result in underutilized talents and inefficient use of academic 
resources (Cazco et al., 2024). On an individual level, the lack of support also could contribute 
to feelings of isolation and frustration as these students encountered difficulties in creating 
bonds with classmates and professors (Anghel, 2019).

It was essential to acknowledge that there was no single inclusivity model for students with special 
education needs. Each individual had a specific history and demands which necessitated the 
adoption of several personalized initiatives to best attend to their needs and promote a genuine 
and inclusive educational experience (Cazco et al., 2024; Galicia, 2023; Vantassel-Baska, 2023).

Methodologies
This study adopted a qualitative exploratory and descriptive approach to evaluate the 
perceptions and experiences of a student and several staff on the issue of inclusion in higher 
education. The study was conducted at a federal university through 2 sets of semi-guided 
interviews with predefined questions combined with supplementary questions that emerged 
as the interviews proceeded. The objective was to appraise the initiatives set by the institution 
to ensure admission, enrollment, participation in university activities and graduation of special 
education students. The study focused on 14 undergraduate programs in the schools of 
Architecture, Computer Sciences and Engineering.

Initially, two staff from the Educational Support Department (Setor de Apoio Pedagógico) and 
the accessibility division of the Educational Action Coordination Office (Coordenadoria de 
Ações Educacionais, CAED) were contacted to conduct a review of special education students 
currently registered. From this assessment, a questionnaire with predefined questions was 
elaborated as guide for staff interviews as shown in Chart 2.

The purpose of the Educational Support Department is to provide pedagogic support 
to lecturers, technical and administration staff and students by planning, executing and 

Chart 2. Predefined questionnaire for staff interviews.

1. Admission in higher education
1.1. What inclusive initiatives the university offers to promote the admission of special education students?
1.2. How many special education students requested admission since 2020?
2. Enrollment and Participation in University Activities
2.1. How many special education students are currently enrolled?
2.2. What changes in methodologies and teaching were adopted for students with autism spectral 
disorder (ASD) and difficulty with abstract thinking?
2.3. How many students participate in extra-curricular activities promoted by the university? What are 
those extra-curricular activities?
2.4. What programs or specific actions are offered to high ability of gifted students?
2.6. What resources or adaptations professor utilize in the classroom to assist special education students?
2.7. Does the university offer support or orientation courses for lecturers on inclusive education? Do 
the professors have interest in attending these courses?
2.8. Is there a multidisciplinary group to assist students? How many staff are in this group and what 
is their background?
3. Graduation and Professional Career
3.1. How many special education students graduated in the last 10 years?
3.2. Does the institution monitor these students entrance in the workplace after graduation?

Source: Elaborated by the authors.
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supervising educational initiatives. On the other hand, the Educational Action Coordination 
Office (CAED) develops strategies to promote student admission and enrollment. These 
strategies promote learning, accessibility and inclusion in the classroom as well as healthcare 
initiatives. This study focused on the accessibility subsection of CAED, which provides services 
to adapt books and images, provides sign language interpreters, offers support for classwork 
and academic research and more.

The second set of interviews was conducted with an undergraduate civil engineering student 
with physical disability enrolled at the institution. The interview sought to gauge the perception 
of inclusion in the academic environment with the predefined questions shown in Chart 3.

Chart 3. Predefined questionnaire for student with disability.

1. Admission in the program

1.1. What were the main challenges faced to be admitted in the Civil Engineering program?

1.2. Did the university offer any specific support initiatives during the admission process?

2. Enrollment and Participation in University Activities

2.1. What were the main difficulties faced throughout the program (i.e. physical accessibility, teaching 
methodologies, access to course material, laboratory activities, internships, etc.)?

2.2. What is your assessment of physical accessibility at the university? What improvements could be 
implemented?

2.3. Were your studies affected during the global pandemic? Were the adjustments implemented at 
the time adequate?

2.4. Do you currently or at some time made use of special educational initiatives offered by the 
university? What is your assessment of their quality?

3. Graduation and Professional Prospects

3.1. What are your future plans in Civil Engineering? Do you wish to acquire further specializations?

3.2. Do you believe there are obstacles to find work in your area? If so, what are those?

Source: Elaborated by the authors.

RESULTS AND DISCUSSION

The analysis and discussion of results was conducted with content analysis technique, which 
is widely used and recommended in qualitative studies. This method allowed information 
collected in interviews or observed directly to be organized in categories or themes for a 
deeper understanding of the topic (Campos, 2004; Moraes, 1999; Silva; Fossá, 2015).

Interviews with educational support department (setor de apoio pedagógico) and 
educational action coordination office (CAED)
As noted in Chart 2, the university has adopted a quota system since 2007. This system was 
adjusted in 2018 alongside the university’s policy in the admission of people with disabilities 
as required by Federal Law nº 13 409 (Brasil, 2016).

The university has implemented learning initiatives since 1970. Over the decades, support 
services were reorganized until the Educational Action Coordination Office (CAED) was 
established in 2016. One of the first CAED initiatives was a survey of students considered for 
special education. This survey conducted in 2016 identified 39 enrolled students that required 
special educational support. Results were used to identify students and their needs so that 
specific supporting actions could be implemented throughout their academic career. Survey 
answers noted physical accessibility issues in some buildings and communication barriers 
for students with hearing impairment, especially since most classes relied on oral lectures.

University initiatives regarding admission, enrollment, participation in university activities and 
graduation were made known to the students from the start of the admission process. These 
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were tailored to the specific needs and abilities of each student such as providing readers, 
scribes, Braille displays etc. After admission, the student had to confirm the desire to enroll in 
the university through CAED. This step included an interview with the Academic Admission and 
Accessibility Subcommittee which confirmed or rejected the disability status of the student.

Currently, the university makes use of the Teaching Information System (Sistema de Informações 
para o Ensino, SIE). It is an application platform that integrates several sectors of the institution 
such as library, human resources management, healthcare, administration and academics and 
greatly automates processes. In academics, SIE allows students to request support in classes. 
However, incorrect usage could occur and there are instances in which special education 
students chose not to use CAED resources. In these cases, despite special education students 
being registered in the system, the university is unable to identify and address specific needs.

Currently, as reported by SIE, there are 39 registered special education students at the 
university. Their number, disability and choice of program are listed in Chart 4. Out of 39 
students, 90% were male-identifying and 59% reported some form of physical disability. This 

Chart 4. Special education students by program and disability over the period of this study.

PROGRAM NUMBER OF 
STUDENTS DISABILITY

Civil Engineering
1 Low vision

3 Physical disability

Mechanical Engineering

1 Visual Impairment

1 High abilities or gifted

3 Physical disability

Chemical Engineering

1 Low vision

1 High abilities or gifted

3 Physical disability

Computer Science (Undergraduate)

2 Visual Impairment

2 Autism spectrum disorder (ASD)

2 Physical disability

Environmental and Sanitary 
Engineering 1 Physical disability

Automation and Control Engineering
1 Physical disability

1 Other

Acoustic Engineering
1 Hearing impairment

4 Physical disability

Compter Engineering 3 Physical disability

Production Engineering 1 Autism spectrum disorder (ASD)

Information Systems (Undergraduate)

1 Blindness

1 Autism spectrum disorder (ASD)

1 Physical disability

Aerospace Engineering

1 Intelectual disability

1 Other

2 Physical disability

Total: 39

Source: Elaborated by the authors.
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represented the most common group found in special education students. Only one case 
was identified with intellectual or developmental disability but the student did not request 
support from the designated offices. Interview with staff revealed that students sometimes 
mistook intellectual disabilities with mental disorders and were incorrectly registered in the 
system. This lack of precise diagnostics could negatively affect identification of special needs 
and supporting actions.

The admission period evaluated was from the 2nd semester of 2013 to the 2nd semester of 
2023. Figure 4 shows detailed admissions along this period broken down by semester and 
year and encompassed all registered 39 special education students. The largest number of 
admissions occurred in 2023 which could be a reflection of the demand for higher education. 
It should be noted that at the end period of this study, 21 of the 39 special education students 
had graduated representing a 54% rate.

The findings reported in this study must be fully understood to evaluate the effect of 
institutional and academic conditions in the student’s academic career and to allow the search 
for further improvements in teaching and support. Knowledge of the needs and characteristics 
of the students is essential to the implementation of efficient measures to support learning. 
One of these initiatives is “rooming,” in which classrooms are assigned to courses at the 
beginning of each semester based on accessibility needs such as those located at ground 
floors. Another initiative is to notify each department of the specific needs of each student 
through a sharing process across different programs. Thus, each program office receives the 
necessary information and could notify professors to provide adequate support to the student.

Regarding maintaining enrollment, the Accessibility Office provides a digital resource 
collectively known as “Accessibility Strategies.” This resource contains specific information for 
each special need and offers guidance, suggestions and adaptations. There are also tutorials 
on how to add subtitles to videos, resources on image-to-speech conversion and a digital 
version of the book “Accessibility of digital scientific publications” (Ferreira, 2022) for authors 
and editors. This resource is provided to raise awareness, promote and guide the adoption 
of accessibility practices by the staff and professors.

Teacher training was also addressed with internal orientation courses on the topic of inclusion 
in higher education. However, the most recent course only attracted two professors which 
signaled the need of larger engagement of the teaching community on this issue. Continuous 

Figure 4. Breakdown of special education student admissions over the period of this study.  
Source: Elaborated by the authors.
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training provides professors with the necessary abilities to implement inclusive practices in 
their work (Nga Anna Ng et al., 2023; Bakogiannis, 2024).

Interview with student of the Civil Engineering program
The student interview for this study was male, enrolled in the 9th semester of the Civil 
Engineer program and had been identified as having disabilities since 2008. This was his 
first undergraduate degree and he was admitted at the university in 2019. The choice of civil 
engineering was due to his past work as a carpenter prior to 2008 during which he was in 
constant contact with civil construction professionals and architects. After being diagnosed with 
physical disabilities, he sought a new profession that would allow work despite his disabilities 
and provide technical knowledge on physical accessibility. To him, education was a path to 
improve quality of life for himself and his family.

In the first few semester of the Civil Engineering program, the student faced challenges with 
class content, especially calculus. One of the reasons was his long hiatus from school since 
he had completed secondary education in 2002. However, the university offered support 
through teaching assistants and he also received help from his classmates, for which he was 
grateful from being so welcoming and accepting of his situation.

At the halfway point of his degree, he developed an interest in projects related to physical 
accessibility and sought to make this his career focus. Currently, he participates at a university 
project that evaluates physical accessibility on campus and forwards the findings to school 
administration. The student stressed the awareness raised by this project since only people 
directly affected with reduced mobility could identify critical accessibility issues. This project 
also recorded videos demonstrating the difficulty of access and the need of improvements or 
repair to infrastructure such as uneven sidewalks and lack of tactile surfaces in some areas 
of the university campus.

During the global pandemic the student reported improvements in learning. The student 
faced difficulties in a traditional classroom environment due to upper limb disabilities limiting 
his ability to write. However, online classes allowed greater freedom and allowed pauses for 
note taking. Consequently, there were no drawbacks from this period and the student even 
felt better prepared than previously when classes returned to the traditional format.

At the time of the interview, the student utilized support from CAED through an occupational 
therapist. The university also provided him with transportation when off-campus activities 
are conducted.

Regarding the teaching staff, the student reported that most professors were quite accessible 
and willing to go meet with him to answer doubts. However, physical accessibility to professor’s 
offices and classrooms remained in need of improvement.

Post-graduation plans were to continue his studies into a master’s and doctorate. The objective 
was to become a technical reference in physical accessibility and participate in conferences, 
debates and hearings on standards in order to promote accessibility around the country.

Regarding standard NBR 9050 (Associação Brasileira de Normas Técnicas, 2021), the 
student noted that it established only minimum requirements for accessibility and some 
recommendations should have been addressed with participation of people with disabilities. 
For example, the standard minimum door clear width requirement of 80 cm was, based on 
his experience, insufficient depending on the type of wheelchair. This was an example of the 
standard not fully accounting to the diverse needs of people with disabilities and should be 
corrected since physical accessibility had the potential to significantly affect quality of life, 
both positively and negatively.

Finally, the student pointed out that although physical accessibility was being addressed 
nowadays, it should not be allowed to become a temporary fad. Significant delays still occurred 
in implementing inclusive initiatives and disability should not be associated to persons but 
to the spaces that were improperly projected to not be inclusive. Accessibility should not be 
a privilege but a fundamental right.
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FINAL CONSIDERATONS

This study confirmed that governmental entities have developed public policies to make higher 
education more inclusive. These policies addressed admission, enrollment and graduation of 
special education students from undergraduate programs. However, in addition to directives 
and laws, higher education institutions must implement effective initiatives. To this end, deeper 
knowledge regarding student needs was needed so that more efficient strategies could be 
implemented and expanded to increase engagement and promote academic advancement.

A citation analysis determined that advances in inclusive education were directly related to 
the level at which this topic was debated and researched in each country. These promoted 
updates to legislation and allowed the evolution towards a more accessible educational 
system. The United States led the world with the most publications and number of citations 
on the topic while Brazil held only the 15th place in number of citations. This denoted a need 
of greater international recognition and relevance of studies conducted in Brazil on this topic.

At the university evaluated by this study, several institutional directives promoted accessibility 
and specific offices provided support to students. There was an overall concern over the 
practical application of inclusive education with periodic reviews of initiates focused on 
continuing enrollment of these students. In these reviews, it was essential the participation 
and engagement of special education students in order to ensure that their needs were being 
addressed and ensuring their rights.

Interviews conducted at the university indicated that there were qualified staff to attend 
special education students and specific administrative offices responsible for integrating 
projects and initiatives and monitor the conditions of each student. According to the special 
education student interviewed, the university was receptive to physical accessibility needs 
but implementation was often slow due to bureaucratic processes.

Regarding teaching, specific initiatives to address student’s classroom needs were identified. 
However, the attendance of teaching staff in orientations and events targeted at understanding 
diversity was deemed low and denoted a need for greater awareness and engagement of 
these activities.

Thus, it was the conclusion that there was still a long road until the university could become 
fully inclusive. To achieve this objective, all barriers had to be eliminated and prejudice and 
excluding attitudes must be deconstructed. This collective and permanent process required 
full social and institutional commitment.

It should be noted that this study was grounded on Brazilian geopolitical realities and evaluated 
a single higher education institution. However, the methodology used could be adapted to 
other locations, be it other Brazilian institutions or countries with similar characteristics such 
as those in South America.

ACKNOWLEDGMENTS

We thank IFSul (Federal Institute of Education, Science and Technology of Southern Rio Grande 
do Sul) for the financial support for the publication of this article.

REFERENCES
ALFALLAJ, F. S. S.; AL-Ma’amari, A. A. H.; ALDHALI, F. I. A. Education of university students: cultural 
perceptions on technology of English learning. International Journal of Electrical Engineering 
Education, London, v. 60, n. 1, p. 3610-3624, 2023. DOI: http://doi.org/10.1177/0020720920984323.

ANGHEL, O. I. Problems generated by poor support of young talented people. Review of Artistic 
Education, Iași, v. 18, n. 1, p. 287-292, 2019. DOI: http://doi.org/10.2478/rae-2019-0032.

ASSOCIAÇÃO BRASILEIRA DE NORMAS TÉCNICAS – ABNT. ABNT NBR 9050: acessibilidade a edificações, 
mobiliário, espaços e equipamentos urbanos. Rio de Janeiro: ABNT, 2021. p. 147.

BAKOGIANNIS, A. Exploring inclusive teaching practices of English for Academic Purposes (EAP) in Higher 
Education (HE): a call for systemic change. Journal of Learning Development in Higher Education, 
London, v. 31, n. 31, 2024. DOI: http://doi.org/10.47408/jldhe.vi31.1282.

BRASIL. Constituição da República Federativa do Brasil de 1988. Diário Oficial da União, Brasília, DF, 5 
out. 1988.

https://doi.org/10.1177/0020720920984323
https://doi.org/10.2478/rae-2019-0032
https://doi.org/10.47408/jldhe.vi31.1282


Rev. Ibero-Am. Estud. Educ., 20, e18984, 2025 13/15

﻿

BRASIL. Lei nº 8069, de 13 de julho de 1990. Dispõe sobre o Estatuto da Criança e do Adolescente e dá 
outras providências. Diário Oficial da União: seção 1, Brasília, DF, p. 13563, 16 jul. 1990.

BRASIL. Portaria nº 1793, dezembro de 1994. Dispõe sobre a necessidade de complementar os currículos 
de formação de docentes e outros profissionais que interagem com portadores de necessidades especiais 
e dá outras providências. Diário Oficial da União, Brasília, DF, 1994a.

BRASIL. Secretaria de Educação Especial – SEESP. Política Nacional de Educação Especial: Educação 
Especial um direito assegurado. Brasília: MEC, 1994b. (Livro 1).

BRASIL. Lei nº 9394, de 20 de dezembro de 1996. Estabelece as diretrizes e bases da educação nacional. 
Diário Oficial da União, Brasília, DF, p. 27833, col. 1, 23 dez. 1996a. PL 1258/1988.

BRASIL. Aviso Circular nº 277/96. Dirigido aos Reitores das IES solicitando a execução adequada de uma 
política educacional dirigida aos portadores de necessidades especiais. Brasília, DF, 1996b.

BRASIL. Decreto nº 3298, de 20 de dezembro de 1999. Regulamenta a Lei nº 7.853, de 24 de outubro de 
1989, dispõe sobre a Política Nacional para a Integração da Pessoa Portadora de Deficiência, consolida 
as normas de proteção, e dá outras providências. Diário Oficial da União, Brasília, DF, 21 dez. 1999.

BRASIL. Resolução CNE/CP nº 1/02, de 18 de fevereiro de 2002. Diretrizes Curriculares Nacionais para a 
Formação de Professores. Diário Oficial da União, Brasília, DF, 2002.

BRASIL. Portaria n° 3284, 7 de novembro de 2003. Dispõe sobre requisitos de acessibilidade de pessoas 
portadoras de deficiências, para instruir os processos de autorização e de reconhecimento de cursos, e 
de credenciamento de instituições. Diário Oficial da União, Brasília, DF, nov. 2003.

BRASIL. Decreto nº 5296, de 2 de dezembro de 2004. Regulamenta as Leis n° 10.048 e 10.098 com ênfase 
na Promoção de Acessibilidade. Diário Oficial da União, Brasília, DF, 3 dez. 2004.

BRASIL. Ministério da Educação – MEC. Política Nacional de Educação Especial na Perspectiva da 
Educação Inclusiva. Brasília, DF, 2008.

BRASIL. Decreto nº 7611, 17 de novembro de 2011 - Dispõe sobre a educação especial, o atendimento 
educacional especializado e dá outras providências. Diário Oficial da União, Brasília, DF, 2011.

BRASIL. Lei nº 13146, de 6 de julho de 2015. Institui a Lei Brasileira de Inclusão da Pessoa com Deficiência 
(Estatuto da Pessoa com Deficiência). Diário Oficial da União, Brasília, DF, p. 2, col. 2, 7 jul. 2015a. SCD 
4/2015.

BRASIL. Lei nº 13234, de 29 de dezembro de 2015. Altera a Lei nº 9.394, de 20 de dezembro de 1996 
(Lei de Diretrizes e Bases da Educação Nacional), para dispor sobre a identificação, o cadastramento 
e o atendimento, na educação básica e na educação superior, de alunos com altas habilidades ou 
superdotação. Diário Oficial da União: seção 1, Brasília, DF, p. 1, 30 dez. 2015b.

BRASIL. Lei nº 13409, de 28 de dezembro de 2016. Altera a Lei nº 12.711, de 29 de agosto de 2012, para 
dispor sobre a reserva de vagas para pessoas com deficiência nos cursos técnico de nível médio e superior 
das instituições federais de ensino. Diário Oficial da União: seção 1, Brasília, DF, p. 3, 29 dez. 2016.

BRASIL. Decreto nº 9034, 20 de abril de 2017. Altera o Decreto n º 7.824, de 11 de outubro de 2012, que 
regulamenta a Lei n º 12.711, de 29 de agosto de 2012, que dispõe sobre o ingresso nas universidades 
federais e nas instituições federais de ensino técnico de nível médio. Diário Oficial da União, Brasília, 
DF, 2017.

BRASIL. Ministério da Educação. Instituto Nacional de Estudos e Pesquisas Educacionais Anísio Teixeira 
– INEP. Censo da Educação Superior 2023: divulgação dos resultados. Brasília, DF, 3 out. 2024.

BRIDI FILHO, C. A.; OLIVEIRA, J. J. M.; RODRIGUES, T. P. Altas habilidades e deficiência intelectual: práticas 
e pensamentos em uma instituição privada de educação superior. In: PAVÃO, A. C. O; PAVÃO, S. M. O. 
(ed.). Estratégias pedagógicas e inclusivas na Educação Superior. Santa Maria: FACOS, UFSM, 2018.

BUNDOTICH, S. Perception of the gifted students on the influence of mentorship and counselling services 
on academic performance. A case of Uasin Gishu County, Kenya. International Journal of Research 
and Innovation in Social Science, Gurgaon, v. 8, n. 7, p. 2454-6186, 2024. DOI: http://doi.org/10.47772/
IJRISS.2024.807085.

CABRAL, L. S. A.; MELO, F. R. L. V. Entre a normatização e a legitimação do acesso, participação e formação 
do público-alvo da educação especial em instituições de ensino superior brasileiras. Educar em Revista, 
Belo Horizonte, n. 3, p. 55-70, 2017. DOI: http://doi.org/10.1590/0104-4060.41046.

CAMACHO, A.; MESSINA, J.; BARRERA, J. U. The expansion of higher education in Colombia: bad students 
or bad programs? New York: SSRN, 2017. n. 13. DOI: http://doi.org/10.2139/ssrn.2921965

CAMACHO-ZUÑIGA, C.; JULIO-RAMOS, G.; ZAVALA, G. Higher education for students with disabilities: an 
overview through the lens of text min. In: 2023 FUTURE OF EDUCATIONAL INNOVATION-WORKSHOP 
SERIES DATA IN ACTION, 2023, Monterrey, Mexico. Proceedings [...]. New York: IEEE, 2023. p. 1-6. DOI: 
http://doi.org/10.1109/IEEECONF56852.2023.10104685.

CAMPOS, C. J. G. Método de análise de conteúdo: ferramenta para a análise de dados qualitativos no 
campo da saúde. Revista Brasileira de Enfermagem, Brasília, v. 57, n. 5, p. 611-614, 2004.

CANTORANI, J. R. H. et al. Acessibilidade e a inclusão em uma Instituição Federal de Ensino Superior a 
partir da lei nº 13409. Revista Brasileira de Educação, Rio de Janeiro, v. 25, e250016, 2020. DOI: http://
doi.org/10.1590/S1413-24782020250016.

https://doi.org/10.47772/IJRISS.2024.807085
https://doi.org/10.47772/IJRISS.2024.807085
https://doi.org/10.1590/0104-4060.41046
https://doi.org/10.2139/ssrn.2921965
https://doi.org/10.1109/IEEECONF56852.2023.10104685
https://doi.org/10.1109/IEEECONF56852.2023.10104685
http://doi.org/10.1590/S1413-24782020250016
http://doi.org/10.1590/S1413-24782020250016


Rev. Ibero-Am. Estud. Educ., 20, e18984, 2025 14/15

﻿

CAZCO, S. A. et al. Attention to special educational needs in highly gifted university students: impact on 
training and inclusivity. Migration Letters: an International Journal of Migration Studies, London, v. 
21, n. S7, p. 1415-1426, 2024. DOI: http://doi.org/10.59670/ml.v21iS8.9005.

DAMYANOV, K. Effective pedagogical strategies and support mechanisms for enhancing the learning 
outcomes of students with special educational needs: a systematic approach. International Journal 
of Scientific Research and Management, Gurgaon, v. 12, n. 10, p. 3700-3718, 2024. DOI: http://doi.
org/10.18535/ijsrm/v12i10.el03.

DAYSO, A. L. et al. Challenges and practices of education teachers on inclusive education. Cognizance 
Journal of Multidisciplinary Studies, Stockholm, v. 5, n. 1, p. 147-156, 2025. DOI: http://doi.org/10.47760/
cognizance.2025.v05i01.012.

FERRARI, M. A. L. D.; SEKKEL, M. C. Educação Inclusiva no Ensino Superior: um novo desafio. Revista 
Psicologia: Ciência e Profissão, Brasília, v. 27, n. 4, p. 636-647, 2007.

FERREIRA, S. L. Ingresso, permanência e competência: uma realidade possível para universitários com 
necessidades educacionais especiais. Revista Brasileira de Educação Especial, Bauru, v. 13, n. 1, p. 
43-60, 2007. DOI: http://doi.org/10.1590/S1413-65382007000100004.

FERREIRA, J. G. Acessibilidade de publicações científicas digitais: boas práticas para pessoas autoras 
e gestoras. Monografia (Trabalho de Conclusão de Curso em Comunicação Social) –Universidade Federal 
de Santa Maria, Santa Maria, 2022.

FILIPPOU, K.; ACQUAH, E. O.; BENGS, A. Inclusive policies and practices in higher education: a systematic 
literature review. Review of Education, London, v. 13, n. 1, e70034, 2025. DOI: http://doi.org/10.1002/
rev3.70034.

GARCÍA, O. E. H.; GONZÁLEZ, L. E. P. Expectativas de los estudiantes hacia la educación superior: influencia 
de variables familiares, personales y escolares. Sociologica, Bolonha, v. 34, n. 98, p. 221-251, 2019.

GALICIA, A. R. Differentiation for today’s gifted learners. In: NEAL, T. (ed.). Strategies and considerations 
for educating the academically gifted. Pennsylvania: IGI Global Scientific Publishing, 2023. p. 50-
73. (Advances in Educational Technologies and Instructional Design Book Series). DOI: http://doi.
org/10.4018/978-1-6684-6677-3.ch004

GONZALES, M. Supporting students with giftedness. In: GONZALES, M. (ed.). Systems thinking for 
supporting students with special needs and disabilities. Singapore: Springer, 2020. DOI: http://doi.
org/10.1007/978-981-33-4558-4_16.

HAYASHI, M. C. P. I. et al. Competências informacionais para utilização da análise bibliométrica em educação 
e educação especial. Educação Temática Digital, Campinas, v. 7, n. 1, p. 11-27, 2005.

KAUFFMAN, J. M. et  al. Trends and issues involving disabilities in higher education. Trends Higher 
Educacional, Basel, v. 2, n. 1, p. 1-15, 2023. DOI: http://doi.org/10.3390/higheredu2010001.

KRISTINA, M.; HENDROWATI, T. Y.; RATNANINGSIH, D. The application of educational management 
principles in the management of inclusive school curricula. Journal of Education, Boston, v. 7, n. 2, p. 
10319-10326, 2025.

LI, Y. F. et  al. Academic learning experiences and challenges of students with disabilities in higher 
education. Journal of Postsecondary Student Success, Florida, v. 3, n. 4, p. 79-102, 2024. DOI: http://
doi.org/10.33009/fsop_jpss134617.

LOPES, G. C. D. Student support management: strategies and impacts on the academic experience. South 
Florida Journal of Development, Deerfield Beach, v. 5, n. 11, e4697, 2024. DOI: http://doi.org/10.46932/
sfjdv5n11-044.

LOCKMUN-BISSESSUR, V. N.; SAMY, M.; PEEROO, S. Inclusive education in higher education institutions: a 
comprehensive review of key components and framework for implementation. Journal of Business and 
Social Sciences, Nepal, v. 15, n. 1, p. 1-9, 2024. DOI: http://doi.org/10.61453/jobss.v2024no15.

MENDES, H. S. F.; BASTOS, C. C. B. C. Um estudo sobre a realidade da inclusão de pessoas com deficiência 
na educação superior no Paraná. Revista Educação Especial, Santa Maria, v. 29, n. 54, p. 189-202, 2016. 
DOI: http://doi.org/10.5902/1984686X17215.

MITRE, X.; ZENELI, M. Using AI to improve accessibility and inclusivity in higher education for students with 
disabilities. In: INTERNATIONAL CONFERENCE ON INFORMATION TECHNOLOGY BASED HIGHER EDUCATION 
AND TRAINING (ITHET), 21., 2024, Paris, France. Proceedings [...]. New York: IEEE, 2024. p. 1-8. DOI: http://
doi.org/10.1109/ITHET61869.2024.10837607.

MORAES, R. Análise de conteúdo. Revista Educação, Porto Alegre, v. 22, n. 37, p. 7-32, 1999.

MUKHWANA, E. J.; KANDE, A.; TOO, J. Transforming university education in Africa: Lessons from Kenya. 
African Journal of Rural Development, Uganda, v. 2, n. 3, p. 341-352, 2017.

NAWIRE, A. W. et al. Student and staff views on inclusion and inclusive education in a global south and a 
global north higher education institution. Education Sciences, Basel, v. 15, n. 1, p. 49, 2025. DOI: http://
doi.org/10.3390/educsci15010049.

NGA ANNA NG, H. et al. Teachers’ attitudes and intention regarding inclusive practice in hong kong higher 
education. Asian Journal of Research in Education and Social Sciences, Selangor, v. 5, n. 4, p. 399-412, 2023.

ODEH, M. M. O atendimento educacional para crianças com deficiências no hemisfério sul e a integração 
não planejada: implicações para as propostas de integração escolar. Revista Brasileira de Educação 

https://doi.org/10.59670/ml.v21iS8.9005
https://doi.org/10.18535/ijsrm/v12i10.el03
https://doi.org/10.18535/ijsrm/v12i10.el03
https://doi.org/10.47760/cognizance.2025.v05i01.012
https://doi.org/10.47760/cognizance.2025.v05i01.012
https://doi.org/10.1590/S1413-65382007000100004
https://doi.org/10.1002/rev3.70034
https://doi.org/10.1002/rev3.70034
https://doi.org/10.4018/978-1-6684-6677-3.ch004
https://doi.org/10.4018/978-1-6684-6677-3.ch004
https://doi.org/10.1007/978-981-33-4558-4_16
https://doi.org/10.1007/978-981-33-4558-4_16
https://doi.org/10.3390/higheredu2010001
https://doi.org/10.33009/fsop_jpss134617
https://doi.org/10.33009/fsop_jpss134617
https://doi.org/10.46932/sfjdv5n11-044
https://doi.org/10.46932/sfjdv5n11-044
https://doi.org/10.61453/jobss.v2024no15
https://doi.org/10.5902/1984686X17215
https://doi.org/10.1109/ITHET61869.2024.10837607
https://doi.org/10.1109/ITHET61869.2024.10837607
https://doi.org/10.3390/educsci15010049
https://doi.org/10.3390/educsci15010049


Rev. Ibero-Am. Estud. Educ., 20, e18984, 2025 15/15

﻿

Especial, Bauru, v. 1, n. 6, p. 27-42, 2000. Disponível em: http://educa.fcc.org.br/pdf/rbee/v06n01/
v06n01a03.pdf. Acesso em: 11 dez. 2023.

UNITED NATIONS. Transforming our world: the 2030 agenda for sustainable development. New York: 
United Nations, 2015. Disponível em: https://sdgs.un.org/2030agenda. Acesso em: 11 dez. 2023.

PACHECO, R. V.; COSTAS, F. A. T. P. Processo de inclusão de acadêmicos com necessidades educacionais 
especiais na Universidade Federal de Santa Maria. Revista Educação Especial, Santa Maria, n. 27, p. 
151-170, 2006. Disponível em: https://periodicos.ufsm.br/educacaoespecial/article/view/4360. Acesso 
em: 11 dez. 2023.

PARENTI, V. C.; D’AGOSTINI, C. L. A. F. Inclusión en la educación superior: el papel de los núcleos de 
accesibilidad e inclusión en Brasil. RevistaFT, Rio de Janeiro, v. 29, n. 140, p. 42-43, 2024. DOI: http://doi.
org/10.69849/revistaft/ni10202411080742.

PINTO, A. C. C. A educação especial no ensino superior: uma análise do contexto político da educação 
especial no curso de Pedagogia da Universidade Federal do Amazonas. 2018. Tese (Doutorado em 
Educação) – Universidade Federal do Amazonas, Manaus, 2018.

QUINTANA, R. C. et al. La interculturalidad en los estudiantes universitarios ecuatorianos. Didascalia: 
Didáctica y Educación, Cuba, v. 8, n. 2, p. 255-264, 2017.

ROCHA, T. B.; MIRANDA, T. G. Acesso e permanência do aluno com deficiência na instituição de ensino 
superior. Revista Educação Especial, Santa Maria, v. 22, n. 34, p. 197-212, 2009.

RODRÍGUEZ-HERNANDEZ, F. C.; CASCALLAR, E.; KYNDT, E. Socio-economic status and academic 
performance in higher education: a systematic review. Educational Research Review, London, v. 29, p. 
100305, 2020. DOI: http://doi.org/10.1016/j.edurev.2019.100305.

SILVA, S. S.; CARNEIRO, R. U. C. Inclusão escolar de Alunos Público-Alvo da Educação Especial: Como se 
dá o Trabalho Pedagógico do Professor no Ensino Fundamental I? Revista Ibero-Americana de Estudos 
em Educação, São Paulo, v. 11, n. esp. 2, p. 935-955, 2016. DOI: http://doi.org/10.21723/riaee.v11.esp2.
p935-955.

SILVA, A. H.; FOSSÁ, M. I. T. Análise de conteúdo: exemplo de aplicação da técnica para análise de dados 
qualitativos. Qualitas, Campina Grande, v. 17, n. 1, p. 1-14, 2015.

SOMANI, P. Progressing education & difference: gifted education, special education, learning difficulties & 
disability into a new normal world. In: THE EUROPEAN CONFERENCE ON EDUCATION (ECE), 2022, London. 
Proceedings [...]. London: University College London, 2022. p. 33-45. DOI: http://doi.org/10.22492/
issn.2188-1162.2022.4.

VANTASSEL-BASKA, J. The collaborative role of universities and secondary schools in the development of 
adolescent gifted learners. Gifted Child Today, New York, v. 46, n. 4, p. 285-289, 2023. DOI: http://doi.
org/10.1177/10762175231186450.

Authors contribution
APCQ: Conceptualization, Methodology, Data collection, Data analysis, Writing of the text. RQR: Writing, 
Data analysis, Review. JAOF: Supervision, Project administration, Review.

Editor: Prof. Dr. José Luís Bizelli 
Deputy Executive Editor Profa. Dra. Flavia Maria Uehara

https://doi.org/10.69849/revistaft/ni10202411080742
https://doi.org/10.69849/revistaft/ni10202411080742
https://doi.org/10.1016/j.edurev.2019.100305
https://doi.org/10.21723/riaee.v11.esp2.p935-955
https://doi.org/10.21723/riaee.v11.esp2.p935-955
https://doi.org/10.22492/issn.2188-1162.2022.4
https://doi.org/10.22492/issn.2188-1162.2022.4
https://doi.org/10.1177/10762175231186450
https://doi.org/10.1177/10762175231186450

