ISSN 1982-5587

3 ®

Experience reports

Landscape Itinerancies as a pedagogical strategy in
graduate education

ltinerancias paisagisticas como estratégia pedagdgica na pos-
graduacao
Altamiro Sergio Mol Bessa'*

*Universidade Federal de Minas Gerais (UFMG), Programa de Pds-graduacdo em Arquitetura e Urbanismo, Belo
Horizonte, MG, Brasil

HOW TO CITE: BESSA, A. S. M. Landscape Itinerancies as a pedagogical strategy in graduate
education. Revista Ibero-Americana de Estudos em Educacgao, Araraquara, v. 21, e19398, 2026.
elSSN: 19825587. DOI: https://doi.org/10.21723/riaee.v21i00.1939802

Abstract

This paper presents a qualitative experiential report analyzing the course “Landscape Itinerancies: Trip
to the Jequitinhonha Valley,” offered in 2023 within the Graduate Program in Architecture and Urbanism
atthe Federal University of Minas Gerais. The pedagogical proposal was grounded in territorially focused
experiential learning as a formative strategy, integrating experiential education frameworks with teaching
practices developed outside conventional classroom settings. Methodologically, the study draws on
participant observation, field notes, and a reflective systematization of student evaluations collected at the
conclusion of the activity. The results indicate formative gains in cultural, methodological, and theoretical
dimensions, highlighting the development of qualified listening, pedagogical attentiveness, and the ability
to integrate theory with experience in training researchers and future faculty. The study concludes that
formative itinerancies can serve as an effective pedagogical strategy in graduate education, particularly
in interdisciplinary contexts.

Keywords: higher education; graduate studies; experience report; active learning methodologies;
experiential education.

Resumo

O presente texto configura-se como um relato de experiéncia de natureza qualitativa, que analisa a
disciplina Itinerancias Paisagisticas: Viagem ao Vale do Jequitinhonha, realizada em 2023 no ambito do
Programa de Pos-graduacao em Arquitetura e Urbanismo da Universidade Federal de Minas Gerais
(UFMG). A proposta pedagégica fundamentou-se na experiéncia territorial orientada como estratégia
formativa, articulando referenciais da educacao experiencial com praticas de ensino desenvolvidas fora do
ambiente tradicional de sala de aula. Metodologicamente, o estudo apoia-se em observag¢do participante,
registros de campo e sistematizagdo reflexiva das avaliaces discentes realizadas ao final da atividade. Os
resultados evidenciam ganhos formativos nas dimensd&es cultural, metodolégica e teérica, com destaque
para o desenvolvimento da escuta qualificada, da atencdo pedagogica e da capacidade de articular
teoria e experiéncia na formacao de pesquisadores e docentes. Conclui-se que itinerancias formativas
podem constituir uma estratégia pedagdgica relevante no ensino de pds-graduacao, especialmente em
contextos interdisciplinares.

Palavras-chave: educacao superior; pos-graduacao; relato de experiéncia; metodologias ativas; educagao
experiencial.

INTRODUCTION

Contemporary transformations in human formation processes have sharply focused on the
limitations of pedagogical models centered exclusively on content transmission and conceptual
abstraction. In higher education, particularly in graduate studies, this has intensified debates
over the necessity of educational practices that can integrate theoretical knowledge, lived
experience, and critical reflection, thereby fostering more meaningful, contextualized, and
socially engaged forms of learning (Dewey, 1979; Freire, 1996; Kolb, 1984). This perspective
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shifts the emphasis from transmissive models of teaching to approaches that recognize
students as active agents in the construction of knowledge, valuing experience as a constitutive
dimension of learning.

Within this debate, experience-based pedagogical approaches have been widely acknowledged
as effective strategies for developing students’ intellectual autonomy, attentiveness, ethical
sensitivity, and analytical capability (Dewey, 1979; Kolb, 1984; Larrosa, 2002). From these
perspectives, learning is not limited to information acquisition; rather, it involves processes
of interaction, interpretation, and the re-signification of lived experience, in which students
learn by acting, reflecting upon their actions, and attributing meaning to what they experience.
For Freire (1996), such an educational conception presupposes involvement, listening, and
responsibility toward the world, thus overcoming the dissociation between knowledge and
experience.

In the field of Architecture and Urbanism, the teaching of complex themes, such as those
involving landscape, territory, and the sociocultural dimensions of space, makes these
pedagogical challenges especially evident. Teaching experience at the undergraduate and
graduate levels suggests that an exclusively theoretical treatment of these issues, restricted
to traditional classrooms, tends to limit comprehension of concepts that depend on direct
observation, attentive listening, sensitive perception, and engagement with real contexts
(Schon, 2000; Pimenta; Anastasiou, 2014). This limitation becomes even more pronounced in
contemporary urban contexts that often provide few opportunities for meaningful sensory
experiences, reinforcing the relevance of active methodologies and situated formative
practices as pedagogical strategies in higher education. Moreover, many students arrive at
university with difficulties mobilizing attention, imagination, and listening, partly as a result of
educational trajectories marked by fragmented knowledge and a lack of integrated learning
experiences. In this scenario, pedagogical practices limited to occasional technical visits or
purely theoretical exercises prove insufficient to cultivate deeper and more reflective forms
of learning, especially at the graduate level.

In response to these concerns, the course Itinerdncias Paisagisticas: Viagem ao Jequitinhonha
[Landscape Itinerancies: Trip to Jequitinhonha] was designed and offered in the second
semester of 2023 within a stricto sensu graduate program in Architecture and Urbanism at the
Federal University of Minas Gerais. The course was intentionally structured as an educational
experience, integrating territorial immersion, collective reflection, and theoretical grounding
to broaden students’ formative horizons. The activity received institutional funding (PROEX/
CAPES) and was implemented from August 28 to September 3, 2023, involving three master's
students, seven doctoral students, one postdoctoral fellow, and two faculty members.

The choice of the Jequitinhonha Valley as the setting for this pedagogical experience was based
on its formative potential as a territory marked by sociocultural, historical, and environmental
diversity, as well as by contemporary conflicts that enable critical problematization in education.
The territory was not merely an object of study t conceived as a pedagogical mediator, capable
of generating learning situations ed in observation, attentive listening, and critical reflection.

The aim of this article was to analyze the pedagogical structuringe, methodological
implementation, and formative outcomes of the course Itinerdncias Paisagisticas: Viagem ao
Jequitinhonha, understood as an educational experience report in graduate education. The text
reflects on the potential of guided territorial experience as a teaching strategy, considering
its effects on the formation of researchers and future faculty members.

THEORETICAL AND PEDAGOGICAL FRAMEWORK

The course under discussion was structured on the basis of a conception of teaching that
understands learning as an active, experiential, and reflective process, consistent with
contemporary approaches to higher and graduate education (Dewey, 1979; Freire, 1996;
Kolb, 1984). This conception aligns with the understanding that learning involves critical
engagement with the world, integrating action, reflection, and meaning-making, and thus
surpasses pedagogical models based solely on content transmission of content.
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In this sense, the theoretical contributions of Georg Simmel, John Dewey, and Tim Ingold were
mobilized as central foundations, given their direct relevance to the themes of experience,
nature, landscape, and environment. These authors were placed in dialogue with educational
theorists, particularly those who conceive of experience as central to the formative process
in higher education (Freire, 1996; Kolb, 1984; Pimenta; Anastasiou, 2014).

The prior study of these theoretical references was an essential preparatory stage for students,
corresponding to the methodological phase of conceptual contextualization of the experience.
It was emphasized that educational experience should not be reduced to spontaneous
lived moments or everyday perceptions, but instead requires pedagogical intentionality,
focused attention, and systematic reflection, which are conditions necessary for experience
to be transformed into learning (Dewey, 1979; Kolb, 1984). This understanding grounded
the adoption of procedures such as guided observation, qualified listening, field notes, and
collective reflective sessions.

Georg Simmel's contributions provide methodological support for the idea that knowledge of
landscape does not emerge from neutral standpoint of reality, but rather from an active process
of perceptual and interpretive synthesis. By conceiving landscape as a construct of subjectivity,
Simmel (2013) demonstrated that it results from the unified apprehension of dispersed elements
of the world, as produced by the perceiving subject. This perspective informed a methodological
emphasis on situated and plural readings of the visited contexts, recognizing the legitimacy of
subjectivity in the formative process. His notion of Stimmung, understood as atmosphere or
affective tonality, pedagogically reinforces the understanding that experience simultaneously
involves perception, emotion, and meaning. For Simmel (2013), landscape emerges at the
intersection of observation and feeling, in a single act inseparable from the subjectivity of the
perceiver. Methodologically, this concept guided practices of prolonged immersion, coexistence,
and attentiveness to the symbolic and narrative dimensions of experience.

From John Dewey (1979), we draw the conception of educational experience as a process of
reconstructing and reorganizing lived experience, structured in interconnected moments of
preparation, immersion, and formative evaluation. For Dewey, learning occurs when individuals
actively participate in the world, perceiving relationships and continuities that enhance their
ability to orient future experiences, a perspective closely aligned with contemporary views of
active methodologies in higher education (Pimenta; Anastasiou, 2014).

Dewey's notion of method, understood as an investigative mode of action, rather than a
set of fixed rules, supported the choice of a flexible methodology responsive to situational
contingencies. As Dewey posited, experience is not merely a superficial layer of nature, but
something that penetrates it, revealing previously unseen connections (Dewey, 1980). This
perspective informed the valorization of student autonomy, the redefinition of paths, and
collective reflection as constitutive elements of the learning process.

This understanding of experience as foundational to learning finds strong resonance in
contemporary educational theory. For Jorge Larrosa (2002), formative experience occurs when
something affects and transforms us, requiring attention, time, and openness to listening and
reflection; it should not be confused with the mere accumulation of events. Similarly, Paulo
Freire (1996) emphasized education as a reflexive and ethical practice, whereby individuals
learn by recognizing their implication in, and responsibility for, transforming the world.

Complementarily, Donald Schon (2000) highlighted that professional learning is built through
reflection-in-action, when individuals critically consider their actions in real-time, thereby
making practice a source of knowledge. These contributions reinforce the centrality of the
reflective mechanisms adopted in the course, especially field notes and collective sessions
for systematizing experience.

The contributions of Tim Ingold (2015) contributions were brought in to reinforce the processual,
relational, and narrative dimensions of knowledge about landscape. By emphasizing openness,
wonder, and attentiveness as fundamental conditions for inquiry, Ingold challenges models of
knowledge that are excessively controlled and detached from lived experience. In the course
context, this perspective methodologically legitimized practices such as walking, listening, and
tuning in to the rhythms of the territory.
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Ingold's (2015) notion of pilgrimage was pedagogically translated as an organizing principle
of the experience, emphasizing that knowledge is constructed along the way and through
relationships, rather than solely through final outcomes. This concept supported the centrality
of narratives as both formative and analytical tools. For Ingold (2021), narrating is not a way
of obscuring the world, but of directing attention to it, fostering perceptual engagement with
environments imbued with temporality and memory.

In summary, the theoretical contributions of Simmel, Dewey, Freire, Larrosa, Schoén, Kolb,
and Ingold coherently informed the methodological choices for the course, sustaining an
educational proposal grounded in experience, attentiveness, and critical reflection. This
articulation ensured internal coherence throughout the formative process and permitted the
course to function as an active training strategy in graduate education, fostering investigative
competencies, intellectual autonomy, and analytical capacity, in line with contemporary
debates on active methodologies and experiential education in higher education.

CHARACTERIZATION OF THE EXPERIENCE

As previously noted, the central objective of the course was to propose a contemporary reading
of a historically significant region of the Jequitinhonha Valley, taking educational experience as
its method. The initiative sought to promote critical reflection on landscape, nature, heritage,
architecture, and the lived poetics of local communities, as well as on the contemporary
impacts of mining and tourism on these territories. Concurrently, the course sought to deepen
theoretical concepts related to landscape through lived experience, articulating perception,
narrative, and critical reflection.

As mentioned earlier, 11 places were made available to students regularly enrolled in
master’s, doctoral, and postdoctoral programs. Due to high demand, participant selection
was conducted in advance. The participants’ research encompassed diverse themes, such
as natural and architectural heritage, landscape, the history of architecture and urbanism,
the social production of space, territorial conflicts, and the colonial urban history of Minas
Gerais. The experience was conducted by two faculty members and received funding from
the Coordination for the Improvement of Higher Education Personnel (PROEX/CAPES), which
covered accommodation, meals, and transportation.

The field itinerary took place between August 28 and September 3, 2023, departing from the
home city of the graduate program, Belo Horizonte (MG), toward the district of Sdo Gongalo do
Rio das Pedras in the municipality of Serro (MG), and returning to the point of origin at the end
of the period. The decision to travel in two small vehicles driven by faculty members allowed
for greater flexibility in routing and the possibility of dividing the group as needed during the
journey. The dynamics of travel itself constituted a significant formative experience, as much
of the travel took place on rural roads in poor condition, affected by heavy traffic from mining
vehicles. This condition was widely reported by local residents and became integrated into
reflections on the territorial and environmental impacts of large-scale mineral exploitation.

Characterization of the geographical scope of the experience

The experience was conducted within the territory of the former Diamond District, situated in
the Upper Jequitinhonha Valley, a region historically marked by recurring cycles of economic
exploitation and profound socio-environmental inequalities (Figure 1).

Since the eighteenth century, during the gold and diamond mining era, the region was strictly
controlled by the Portuguese Crown, constituting a colonial enclave, an arrangement that has
produced lasting impacts on the social, environmental, and landscape organization of the
area (Galizoni, 2007; Saint-Hilaire, 1975).

The decline of mining in the late eighteenth century was not accompanied by processes of
environmental recovery or wealth redistribution. Instead, a significant socio-environmental
legacy was consolidated, characterized by soil degradation, silting of waterways, loss of
vegetation cover, and worsening living conditions for local populations, especially in rural
areas (Galizoni, 2007). In the twentieth century, this situation was further aggravated by new
economic dynamics, such as the conservative modernization of agriculture, the expansion of
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Figure 1. The territory of the itinerancies.
Source: The author, 2024.

eucalyptus monoculture, and, more recently, the resurgence of large-scale mining for iron,
quartzite, and lithium extraction (Abade, 2023).

These activities have regional water systems and aquifers, intensifying processes of water
scarcity and climate vulnerability. Studies indicate that the Upper Jequitinhonha region
exhibits high socioecological fragility, with increasing risks of desertification and rural exodus,
projections of extreme climate events in the semi-arid region of Minas Gerais (Galizoni, 2007).

Paradoxically, it is within this adverse context that unique ways of inhabiting the territory have
been developed over generations by rural communities in the Upper Jequitinhonha region of Minas
Gerais. Productive backyards, orchards, water management techniques, earthen architecture
(adobe), and the spatial organization of dwellings and collective spaces configure landscapes
of dwelling grounded in attentive environmental observation, productive diversification, and
adaptation to local climatic and ecological conditions (Galizoni, 2007; Santos, 2022).

These landscapes cannot be understood merely as functional responses to scarcity, but rather
as dense cultural constructions in which symbolic values, collective memory, kinship, and
forms of territorial resistance are intertwined. They are resilient landscapes, understood as
socioecological systems capable of learning, reorganizing, and transforming in response to
environmental and economic disruptions.

Throughout the itinerary, this historical and socio-environmental context was continually
mobilized as formative content, enabling students to link their lived experiences in specific
locales to historical narratives, contemporary conflicts, and observed daily practices of local
communities. Encounters with local residents, especially in traditional communities, as
highlighted the central role of women in household management, home gardening, food
production, and the transmission of knowledge, as extensively documented in recent studies
of the region (Martins, 2025).

Moreover, the cultural richness of the Jequitinhonha Valley, expressed in its cuisine, handicrafts,
tapestry, music, and oral histories, functioned as an important pedagogical resource,
promoting an understanding of landscape as both lived and narrated experience, as discussed
in literary and artistic approaches to the territory (Claver, 1995; Medeiros, 2008).

This contextualization enabled the territory to be understood not merely as the setting for
educational experience, but as an active mediator of the learning process, in which history,
environment, culture, and ways of life are interwoven. Thus, the characterization of the
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Jequitinhonha Valley became organically integrated into the pedagogical proposal of the course,
reinforcing the centrality of territorial experience as a formative method in graduate education.

Pedagogical structure
The course was organized into three articulated stages, as presented in Chart 1.

Chart 1. The stages of the course.

Stages Activities
Preparatory A seminar was held with the participation of all travelers, in which the
Seminar objectives of the course and its theoretical-methodological framework were

discussed in advance;

An introductory discussion of the authors who form the conceptual
foundation of the course was conducted;

The itinerary and accommodation were practically prepared, along with a
concise presentation of the characteristics of the territories to be visited.

Implementation of  Although we had a predefined itinerary, what ultimately guided the conduct
the course of the course were the discoveries emerging from the lived experiences
in the field and the indications that arose from conversations with local
residents. Because we chose to travel by car rather than by minibus, there
was considerable flexibility in the route and even in the choices made: one
group could follow a different itinerary from the other. At the end of each day,
a collective meeting was held for discussion and systematization of the day’s
experiences.

Final evaluation A post-trip seminar was held, during which the course was evaluated both in
seminar terms of the outcomes for each individual research project and the learning
of research methodologies. Some of the accounts from this seminar are
presented later in the discussion of the results.

Source: The author, 2024.

The itinerary of the field-based experience encompassed multiple localities, including Sao
Gongalo do Rio das Pedras, Milho Verde, Diamantina, Serro, Vila de Biribiri, Sopa, the quilombola
community of Sdo Jodo da Chapada, Mendanha, and Maria Nunes (Figure 2). Mobility among
these sites was central to the pedagogical design, allowing for continuous, situated observation
of landscapes within the Cerrado biome and the high-altitude grasslands of the Espinhaco
Range. These environments, characterized by deeply incised valleys, watercourses, and
waterfalls, provided opportunities for in situ engagement with geomorphological, ecological,
and cultural processes.

Throughout these itinerant experiences, gastronomic encounters, interactions with local
residents, and life narratives emerged as important learning devices, enabling students to
grasp aspects of daily life, traditional knowledge, vernacular building practices, and local
economic dynamics. Narratives involving earthen construction techniques, artisanal tapestry,
traditional lifestyles, and conflicts tied to economic exploitation were incorporated into the
collective reflections developed during the course.

Based on the experiences from different locations, discussions addressed topics such as
heritage and landscape, processes of gentrification, the impacts of mining and tourism,
the preservation of traditional knowledge, vernacular construction techniques, landscape
narratives, and aesthetic experiences of nature. Chart 2 systematizes the visited localities
and the respective formative axes mobilized.

Pedagogical guidance and formative evaluation

During the post-trip evaluation seminar, students were invited to identify the main learnings
derived from the experience. Their responses were categorized into three groups: cultural
gains, methodological gains, and theoretical gains. Cultural gains accounted for the largest
proportion (47.5%), followed by methodological gains (30.0%) and theoretical gains (22.5%).
This distribution highlights the centrality of lived experience as the basis for knowledge
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Figure 2. Mapped itinerary of the field-based experience.
Source: The author, 2024.

construction, confirming that cultural, methodological, and theoretical dimensions operate
in an integrated manner within the formative process.

Pedagogical monitoring was conducted processually, through instructors’ participant
observation, ongoing dialogue with students, and analysis of records produced during the
experience. Assessment was formative in nature and considered participation in activities, the
quality of shared reflections, and the ability to articulate lived experience with the theoretical
frameworks discussed.

REFLECTIVE ANALYSIS OF THE EXPERIENCE

Analysis of the experience indicates that territorial itinerancy, when employed as an
intentional pedagogical strategy, produces formative effects that extend beyond the
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Chart 2. Visited localities and corresponding formative axes.

Localities and associated
themes

Territorial contextualization

Formative dimensions

Sdo Gongalo do Rio das
Pedras and Milho Verde:

Art, cinema, and landscape;

Gentrification and socio-
territorial transformations;

Vernacular construction
techniques.

Diamantina and Serro:

Socio-spatial impacts of
economic activities;

Urban landscape and social
justice.

Biribiri Village:

Walking and pilgrimage as
modes of learning;

Adaptive reuse of industrial
heritage and environmental
conservation.

Sopa and Quilombola
Community S&o Jodo da
Chapada:

Traditional knowledge and
earthen architecture;

Community-based heritage
education;

Inequalities and labor
exploitation.

Mendanha and Maria
Nunes: Riverine Knowledge;
Attentive observation and
territorial narrative.

Historical centers of colonial mining,
currently shaped by processes
of touristification and social
reconfiguration.

Heritage towns under pressure from
tourism, urban expansion, and mining
activities.

Located within a state-level protected
area;

Former industrial complex situated
within a protected area, redeveloped
for tourism purposes.

Traditional knowledge systems and
earthen architecture; Community-
based heritage education practices;
Social inequalities and labor
exploitation.

Riverine districts shaped by the
presence of the Jequitinhonha River.

Critical analysis of
architectural and
landscape heritage.

Heritage conservation and
use policies

Aesthetic experience of
nature and landscape

Reflective listening and
narrative skilled and
narrative

River landscape as an
educational mediator.

Source: The author, 2024.

merely informative or illustrative dimension of teaching. Data from the evaluation seminar
show that students attributed the greatest significance to cultural gains, followed by
methodological and theoretical gains, underscoring the centrality of direct experience in
the learning process.

At the cultural level, interaction with the Jequitinhonha Valley fostered an expansion of
participants’ sociocultural repertoire and encouraged critical examination of realities that
have historically remained invisible within urban-centered academic training. This spatial and
symbolic displacement contributed to the development of a more investigative approach,
attuned to the ethical, social, and territorial dimensions of knowledge.

With regard to methodological gains, learning related to attentive listening, careful observation,
and the use of narrative construction as an analytical resource. Such competencies are
particularly relevant in the training of researchers and educators, as they enhance the ability
to articulate empirical experience and theoretical reflection, thereby strengthening qualitative
approaches in educational contexts.

Theoretical gains, though less frequently cited, were nonetheless substantial, as concepts
previously introduced in the classroom could be re-signified through concrete experience.
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Territorial immersion thus served as a mediator of conceptual learning, corroborating
assumptions of experiential education according to which theoretical understanding is
deepened when linked to action and reflection.

CONCLUSION

This article analyzed an educational experience developed within a stricto sensu graduate
program, framed as a qualitative experience report, with the objective of examining
the pedagogical structure, methodological approach, and formative outcomes of a
course based on guided territorial experience as a teaching strategy. By situating the
proposal within higher education, the study sought to contribute to the debate on active
methodologies and pedagogical practices capable of articulating theory, practice, and
critical reflection.

Regarding pedagogical and methodological organization, the course was deliberately structured
to integrate conceptual preparation, territorial immersion, and formative assessment. The
articulation between participant observation, field notes, and systematic collective reflection
enabled lived experience to serve as a genuine educational situation, rather than merely an
illustrative activity.

In terms of formative outcomes, the analysis of student evaluations revealed significant gains
across cultural, methodological, and theoretical dimensions. Exposure to territorial realities
that are historically little-known fostered experiences of alterity and expanded students’
sociocultural repertoires, while methodological gains indicated the development of skills
related to attentive listening, careful observation, narrative construction, and the integration
of empirical experience with theoretical reflection. Theoretical gains were associated with
the re-signification of previously discussed concepts, which were deepened through direct
experience.

Overall, the experience analyzed here confirms that pedagogical practices grounded in
experience, when accompanied by systematic reflective mechanisms, foster more meaningful
learning processes in graduate education, particularly in interdisciplinary settings and in the
training of researchers and future faculty members.
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