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Abstract
This study investigated the literature on creativity and innovation in the context of Brazil’s New High School. 
To achieve this aim, a systematic literature review was conducted following the PRISMA protocol, utilizing 
the Brazilian Digital Library of Theses and Dissertations (BDTD) and the SciELO platform, covering the period 
2019 – 2024. We organized the results into three categories: (1) creativity and innovation as competencies; 
(2) teaching, creativity, and innovation; and (3) creativity, innovation, and educational policy. The review 
identified a significant number of studies addressing innovative practices in upper secondary education; 
however, many provided creativity with insufficient theoretical treatment, consequently overlooking the 
multidimensional nature of creative processes. The analysis suggests that creativity functions as a critical 
lens for understanding how upper secondary education aligns with neoliberal imperatives, raising concerns 
about the tendency to shape the “creative student” into a utilitarian subject oriented toward market demands.
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Resumo
A presente pesquisa investigou as publicações sobre criatividade e inovação no contexto do Novo Ensino 
Médio no Brasil. Para se alcançar tal objetivo, fez-se a revisão sistemática de literatura pelo Método Prisma 
na Biblioteca Digital Brasileira de Teses e Dissertações (BDTD) e na Plataforma SciELO, no período entre 
2019 e 2024. Os resultados foram assim categorizados: (1) Criatividade e inovação como competência, (2) 
Docência, criatividade e inovação e (3) Criatividade, inovação e políticas educacionais. A revisão apontou 
um grande volume de estudos relacionados às práticas inovadoras no Ensino Médio, porém em diversos 
trabalhos a “criatividade” não recebe o devido tratamento teórico, omitindo a multidimensionalidade do 
processo criativo. A criatividade é uma relevante chave de compreensão sobre o modo como o Ensino 
Médio está sendo capturado para atender as finalidades do neoliberalismo, promovendo reflexões acerca 
da tendência de tornar o estudante criativo em um sujeito utilitário ao setor econômico.

Palavras-chave: Novo Ensino Médio; criatividade; inovação; revisão de literatura; neoliberalismo.

INTRODUCTION

The public education ecosystem has faced numerous dilemmas throughout its history, 
particularly at the upper secondary level. This stage has often failed to engage thousands 
of young people who leave school because they do not find in it the requisite meaning to 
envision their futures with dignity and security.

This scenario grew even more complex from 2016 onward, when a political and ideological 
attack was launched against upper secondary education. Dropout rates were mobilized—
without an analysis that contextualized the broader issues—and the various “problems” 
associated with this stage were used to justify a set of reforms. The proposed changes drew 
substantial criticism because they entailed significant alterations to curricular organization, 
with implications for the structuring of time and space. Implemented under a sense of urgency, 
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these structural reforms fostered the impression that upper secondary education was being 
reoriented toward neoliberal interests (Zluhan; Corrêa; Dias, 2024).

Amid these changes, Law No. 13,415/2017 (Brasil, 2017) was enacted to modify the structure 
and functioning of upper secondary education. In a context marked by contradictions, the 
new government elected in 2022 opened a public consultation to ensure social participation 
in the redesign of the Novo Ensino Médio program. As a result of this process, the earlier 
legislation was amended by Law No. 14,945/2024 (Brasil, 2024), expanding the mandatory 
workload for core subjects and reducing the time allotted to elective learning pathways 
(itinerários formativos).

Within this climate of uncertainty, many studies examining changes in upper secondary 
education highlight schools’ creative and innovative potential, while also recognizing that 
certain curricular reforms hinder this possibility. For La Torre and Zwierewicz (2023), a 
transdisciplinary approach offers a path for conceiving education as a driver of creativity, 
quality of life, and holistic development. Similarly, curricular reorganization may respond 
to contemporary demands that require creative and innovative solutions to the emergent 
problems afflicting humanity (Zluhan; Corrêa; Dias, 2024; Rodrigues Farias et al., 2023).

Several surveys of scientific production on creativity have been conducted, including Zanella 
and Titon (2005), Wechsler and Nakano (2007), Nakano (2009), and Negreiros et al. (2022). 
Regarding their relationship to the educational field, these studies highlight the positive impact 
of creativity within school contexts. Most of this literature addresses teacher education from 
a creative perspective, techniques for mediating creativity, and teachers and students in 
elementary education. There are also some studies concerning upper secondary education, 
although they mostly focus on methodologies that foster creativity.

Given the implementation of Novo Ensino Médio and its ramifications in Brazilian schools, it 
became necessary to examine how creativity and innovation have been discussed in graduate 
programs and in education journals. Therefore, this study investigates — besides a systematic 
literature review — what has been proposed on creative and innovative processes in the 
context of Novo Ensino Médio. To this end, a systematic review was conducted using the 
Brazilian Digital Library of Theses and Dissertations (BDTD) and SciELO (Scientific Electronic 
Library Online).

METHOD

The systematic literature review aims to investigate scholarly production across diverse 
research fields, given the need to assess evidence generated by a rapidly growing body of 
studies so that results are not incomplete, ineffective, or lacking scientific validity (Ramos; 
Faria; Faria, 2014). In the present study, a qualitative approach is adopted, concerned with 
“aspects of reality that cannot be quantified, focusing on understanding and explaining the 
dynamics of social relations” (Gerhardt; Silveira, 2009, p. 33).

The review architecture was based on the PRISMA method (Preferred Reporting Items for 
Systematic Reviews and Meta-Analyses), specifying the reporting recommendations for each 
item, and thereby ensuring transparency, rigor, and the reliability of scientific evidence. The 
review was structured in the following stages: (a) identification, screening, and selection 
of publications; (b) in-depth reading and critical appraisal of the selected studies; and (c) 
presentation of the results.

In the identification phase, searches were conducted in the Brazilian Digital Library of 
Theses and Dissertations (BDTD) from October 1 to November 15, 2024, and in the Scientific 
Electronic Library Online (SciELO) from November 15 to November 30, 2024. The time frame 
was set from 2019 to 2024, as this period is most relevant for analyzing developments related 
to creativity and innovation within the Novo Ensino Médio, taking into account Laws No. 
13,415/2017 (Brasil, 2017) and No. 14,945/2024 (Brasil, 2024), which introduced significant 
changes at this level of education.

In addition, a set of rules and procedures was established to guide the research across its 
stages, as summarized in Chart 1.
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In the identification phase, the systematic review began its searches in the BDTD using 
the following descriptors with their respective Boolean operators: “Novo Ensino Médio” 
AND “Criatividade,” “Novo Ensino Médio” AND “Inovação,” and “Ensino” AND “Criatividade” 
AND “Inovação.” We applied double quotation marks during the search process to the 
descriptors in combination with the Boolean operators. It is worth noting that the search 
identified a few studies specifically addressing Novo Ensino Médio and its relationship with 
creativity and innovation; therefore, the inclusion of the descriptor “Ensino Médio” is justified 
to broaden the findings, as shown in Chart 2.

The initial search procedures involved combining descriptors with Boolean operators, mapping 
the workflow, creating spreadsheets, and analyzing the results with attention to the studies’ 
qualitative aspects. In the BDTD, the following filters were applied: “Major Field: Humanities,” 
“Field of Knowledge: Education,” “Graduate Programs in Education,” “Type of Publication: Theses 
and Dissertations,” and “Year of Publication: 2019–2024.” This search yielded 1,009 records.

Chart 1. Protocol with guiding criteria for the systematic literature review.

Guiding question for the 
systematic literature review

What has been proposed regarding creative and innovative 
processes in the context of the Novo Ensino Médio 

(Brazil’s New Upper Secondary Education), considering the 
theoretical underpinnings of these elements?

General objective Analyze Brazilian scholarly production on creativity and education 
in the Novo Ensino Médio.

Scope of the research Brazilian Digital Library of Theses and Dissertations (BDTD); 
SciELO (Scientific Electronic Library Online).

Document types Peer-reviewed journal articles, theses, and dissertations from 
academic and professional graduate programs.

Refinement 
(filters)

Theses and 
dissertations

Years: 2019–2024

Major field: Humanities

Field of knowledge: Education; Teaching

Area of concentration: Education; Upper Secondary Education

Graduate program: Education; School Education; Teaching

Inclusion: doctoral and master’s theses/dissertations 
(academic and/or professional)

Articles Years: 2019–2024

Inclusion Criteria Title related to the descriptors; publication within 2019–2024; 
within the field of education; addresses the review’s guiding 
question; research objective aligned with the review topic; 

abstract results related to the topic; focused on upper secondary 
education.

Exclusion Criteria Outside 2019–2024; knowledge area not linked to education; 
studies on educational levels other than upper secondary; 

duplicates; undergraduate capstone papers; topic outside the 
descriptors.

Methodological validity 
criteria

The processes of study selection, data extraction, and analysis 
will follow the established protocol, adopting a methodological 
approach in which each stage is conducted systematically and 

precisely.

Results Analysis of data extracted from the selected theses, dissertations, 
and articles will seek to identify patterns, trends, and 

complementarities present in the collected information.

Data Handling A standardized approach will be applied to the extracted data to 
enable comparison and cross-study analysis. The heterogeneity of 
the collected data will be assessed, with any significant variation 

across studies acknowledged and documented.

Source: Prepared by the authors
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Of the 1,009 works retrieved, many did not address the research problem or the pre-established 
objectives and were therefore excluded. Exclusions were made based on several criteria: some 
records focused on other educational levels, others reported practical experiences or case studies 
without providing a theoretical discussion of creativity, innovation, and their implications for 
teaching and learning, and further items were excluded through the application of specific filters.

From the studies selected in the BDTD, we constructed a matrix with the following categories: 
year of thesis/dissertation defense; author gender; institution where the study was conducted; 
field of knowledge; graduate program; type of work; research design; abstract; keywords; and 
personal comments. Texts deemed eligible and aligned with the present study were read in 
full to enable content analysis. Among the studies included for qualitative synthesis, 68.75% 
were master’s dissertations and 31.25% were doctoral theses. Regarding the year of defense 
indicated in the BDTD, Figure 1 shows the distribution of studies over time.

Analyzing Figure  1, a decline in research publications is evident in 2021 and 2022, likely 
reflecting the impacts of the COVID-19 pandemic. In 2023, however, there is a renewed 
upsurge in such studies, possibly driven by the reform of the Novo Ensino Médio, which is 
grounded in the Base Nacional Comum Curricular—BNCC (Brasil, 2018) and its emphasis on 
the development of skills and competences. It can also be hypothesized that other factors 
have catalyzed studies centered on creativity and innovation, such as the growing adoption 
of Active Learning Methodologies in classrooms and ongoing debates about 21st-century 
student competencies—topics that intersect with creativity. In 2024, no records were found, 
probably because the studies had not yet been indexed in the BDTD.

Regarding the institutions where the research was conducted, 81.25% were from the public sector 
and 18.75% from the private sector. These figures reflect the structure of the National Graduate 
System, in which the majority of master’s and doctoral programs are housed in public institutions.

Building on this analysis, we next present the results of the systematic review conducted on 
the SciELO platform, as shown in Chart 3. This search included only peer-reviewed journal 
articles directly related to the present study. Exclusion criteria comprised interviews, reports, 
editorials, book reviews, and/or abstracts of published works, as well as duplicate articles.

To obtain these search results, the following filters were applied: “Collections: Brazil,” “Language: 
Portuguese,” “Year of Publication: 2019–2024,” and “Subject Areas: Human Sciences and Education.” 
This initial search identified 18 records. It is important to note that during the search process, results 
for the descriptor “novo ensino médio” that duplicated those for “ensino médio” were excluded.

Chart 2. Results of the search conducted in the Brazilian Digital Library of Theses and Dissertations (BDTD).

Descriptor and Boolean operators Partial Total Included Excluded

“Upper Secondary Education” AND “Creativity” 888 28 860

“New Upper Secondary Education” AND “Creativity” 21 9 12

“Upper Secondary Education” AND “Innovation” 50 3 47

“New Upper Secondary Education” AND “Innovation” 50 4 46

TOTAL 1,009 44 965

Source: Prepared by the authors

Figure 1. Year of publication of the studies.
Source: Prepared by the authors
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The four selected articles were published in four different journals, namely: Educar em Revista, 
Educação em Revista, Revista Brasileira de Educação, and Psicologia: Ciência e Profissão. 
The inclusion of at least one journal from the field of Psychology reflects the interdisciplinary 
scope of this systematic review. These articles will be analyzed in detail in the Results and 
Discussion section.

Studies and articles excluded from this study did not correspond to its defined research 
problem. Although these studies and articles included the term “creativity” in their abstract 
or keywords, their objectives did not specifically address creativity.

We excluded studies and articles if they did not align with the defined research problem. 
Although some included the term “creativity” in the abstract or keywords, the primary objective 
of these studies was not primarily focused on creativity in the context of secondary education.

Figure 2 illustrates the entire multi-stage analytical process via a flow diagram based on the 
PRISMA (Preferred Reporting Items for Systematic Reviews and Meta-Analyses) method. The 
diagram depicts the article selection workflow.

In the second stage of the systematic review, we read the selected studies and critically 
appraised them. This process resulted in a thematic grouping of the research, as shown in 
Chart 4. Considering the 16 theses/dissertations and the four selected articles, the results 
indicate the following distribution:

Initially, a central focus on teachers and teaching practices is evident, particularly those 
mediated by artistic languages and methodological resources promoting the fostering of 
creativity. In contrast, research addressing the creative process among upper secondary 
students, school institutions, and public policies is still in its early stages.

During the analytical phase of the systematic review, we organized the qualitative presentation 
of results into three distinct thematic categories. This methodological section should emphasize 
that the categories were developed by identifying patterns of emphasis that allowed for 
the thematic clustering of the studies, based on distinguishing features within the corpus. 
Furthermore, we gave attention to the interrelations between these categories—specifically, 
the extent to which they overlap or diverge—and how these interrelations contribute to our 
understanding of emerging trends in this field of inquiry.

Chart 3. Results of the search conducted on SciELO.

Descriptor and Boolean operators Partial Total Included Excluded

“Upper Secondary Education” AND “Creativity” 7 4 3

“New Upper Secondary Education” AND “Creativity” 7 - 3

“Upper Secondary Education” AND “Innovation” 4 0 4

“New Upper Secondary Education” AND “Innovation” 0 0 0

TOTAL 18 04 10

Source: Prepared by the authors

Chart 4. Thematic grouping of the studies.

Teaching and creativity/innovation 6

Practices in music education, arts, and literature 3

Educational practices with video, active methodologies, and digital technologies 3

Creative Educational Ambience 3

Curricular components and creative/innovative experiences 3

Upper secondary education and creativity 2

Source: Prepared by the authors
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RESULTS

In this section, the findings of the systematic literature review on creativity and innovation in 
the context of upper secondary education are presented. For the presentation of the results, 
the material was organized into three categories, namely: (1) Creativity and innovation as 
a competence; (2) Teaching, creativity, and innovation; and (3) Creativity, innovation, and 
educational policies.

Creativity and innovation as a competence
Creativity is one of the most in-demand soft skills. Numerous studies have examined its 
relevance in educational contexts (Alencar; Fleith, 2009; Porto; Wechsler, 2020; Oliveira et al., 
2023), aiming to broaden understanding of students’ creative processes, teacher education, 
school environments, and the public policies that govern national education. Given the 
demands of the information and communication society and contemporary production 
systems, it is understandable that young people are encouraged to develop creative and 
innovative skills and competencies to navigate this new, globalized postmodern order.

Karademir (2021) defines creativity as the interaction among aptitude, process, and 
environment through which an individual or group produces a perceptible product that is 
both new and useful within a social context. In his study, the author argues that creativity 
comprises at least four basic components: the creative process, the creative product, the 
creative individual, and the creative situation. He further notes that creativity and intelligence 
are not synonymous: while creative individuals are generally intelligent, intelligent individuals 
are not necessarily recognized as creative.

Morais (2023) presents the maker culture as a means of fostering creativity, innovation, 
and student agency. The study draws on Seymour Papert’s theory that learners actively 
construct knowledge through experimentation, creation, and problem-solving rather 
than passively receiving it. In turn, Oliveira (2020) analyzes the relationship among 
entrepreneurship, creativity, and technological innovation. Focusing on the education of 
social entrepreneurs, the study conceptualizes creativity as a requisite skill for their practice. 

Figure 2. PRISMA flow diagram of the study selection process.
Source: Page et al. (2022)



Rev. Ibero-Am. Estud. Educ., 20, e20041, 2025 7/12

﻿

The author emphasizes that creativity, when allied with innovation, is essential to “thinking 
outside the box” and generating unconventional ideas that can yield distinctive solutions to 
community needs.

In her dissertation, Meirelles (2019) underscores the importance of students formulating 
questions. When these are developed on the basis of creativity, curiosity, and interest, 
they become a powerful resource to enhance learning. Recognizing that critical thinking, 
collaboration, creativity, and communication have become core competencies for 
contemporary subjects, Soares (2023) rethinks the traditional teaching model by applying 
a STEAM (Science, Technology, Engineering, Arts, and Mathematics) approach to develop 
practices in Chemistry. In this context, students assumed a leading role in the learning process 
and developed planning skills, critical thinking, creativity, and teamwork.

Drawing on Audiovisual Experimentation Workshops, Silva (2019) demonstrates that bodies 
and their gestures are constructed through different forms and conceptions of creativity. 
She observes the potential of incorporating cinema into schools, given the need to disrupt 
recurrence and passivity and to create space for creativity and change in upper secondary 
education. Dias (2023), in his dissertation, examines the use of digital technology—especially 
video—in the classroom to bring innovation to teaching and learning in Philosophy, while also 
contributing to the awakening of students’ creativity and stimulating autonomy and reflective 
thinking in a motivating and dynamic way. The study highlights the role of interdisciplinarity 
in the development of creativity.

Two additional studies complement this category. In his doctoral thesis, Pavani (2021) 
addresses the appropriation of spaces through youth actions, including virtual spaces, 
schools, and geographic spaces, and the role of digital communication tools in youth 
resistance and political appropriation within these spaces. The new configurations that these 
spaces assume today exhibit strong creative potential. Nogueira and Fleith (2021) investigate 
gifted upper secondary students transitioning to higher education. They conceptualize 
creativity as involving curiosity, sensitivity, independent and divergent thinking, and task 
engagement.

Teaching, creativity, and innovation
Pinheiro’s (2022) doctoral thesis investigates teachers’ authorial itinerancy (the path of 
authorship) in the creation of didactic materials for secondary education. The author 
argues that, given the school’s current demands, teachers must position themselves as 
content producers and architects of the learning process. Jesus’s (2022) dissertation reports 
a research-formation project developed with teachers to foster computational thinking, 
relating creativity and critical capacity as fundamental elements for problem recognition 
and solution devising.

Bagatini (2020) describes art and theater workshops with teachers. In his thesis, he found 
that when teachers engage as artists, they can address problems arising in their pedagogical 
practice through a process of learning-in-practice. By integrating art into their praxis, teachers 
recognize that one class need not be identical to another, as each context contains its own 
multiplicity, becoming, and inherent variables of existence.

Lima and Silva (2020) present an Inventory of Teaching Practices that Foster Creativity in 
Upper Secondary Education. This instrument contributes to teacher education by providing 
to stimulating creativity and preparing teachers to employ strategies that promote an 
environment conducive to creative expression among their students. In her dissertation, 
Fumeiro (2020) discusses autonomy, creativity, and student reflection in Integrated Upper 
Secondary Education through the use of Differentiated Teaching Strategies in Literature 
classes. She argues that teachers who adopt such methodologies effectively activate the 
teaching-learning process through creativity.

The overall review indicates a marked emphasis on initial and continuing teacher education 
focused on creativity, built upon the understanding that teachers are crucial to creating 
opportunities for creative expression in the classroom. However, undergraduate teacher-
training programs do not consistently meet, often maintaining curricula and pedagogical 
practices with an overly academic bent.
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Creativity, innovation, and educational policy
The studies gathered in this section revolve around the BNCC and other legal instruments. 
Santos (2023a) examines how technological innovation can transform educational processes, 
prompting change and improvement in pedagogical practices. The author presents STEAM 
education as a significant resource for promoting a transdisciplinary, interdisciplinary, and 
multidisciplinary approach focused on creativity and pedagogical innovation, identifying it as an 
element mandated by the BNCC. The study emphasizes the importance of STEAM—integrating 
the Arts into STEM—integrating the Arts into STEM while also valuing the human sciences.

Farias’s (2020) doctoral thesis investigates the personal, social, and cultural variables that 
foster or inhibit creativity in an upper secondary school setting. Examining the Base Nacional 
Comum Curricular (BNCC) and the curriculum of the Federal District’s Department of Education, 
the study reveals the absence of an explicit and clear definition of creativity, a low incidence 
of the “create” skill, and a notable lack of guidance and support in the BNCC for formulating 
upper secondary curricula that favor students’ creative expression.

Rocha (2021) analyzes teacher professional development, arguing that teachers can cultivate 
formative creativity and autonomy, particularly in inquiry-based teaching. The study’s goal 
also included promoting the education of the creative, investigative subject in alignment with 
the BNCC. According to student participants, teachers have contributed little to developing 
students’ creativity, prioritizing preparation for university entrance exams, a “single correct 
answer” culture, and the fostering of academic fear and failure.

Dias (2022) seeks to understand how music contributes to a humanizing education and 
indicates possible pathways for reorienting music-education practices in upper secondary 
schooling. The study contends that, despite a technicist paradigm explicitly prescribed by the 
BNCC—a paradigm that constrains which constrains curiosity and creativity—an emancipatory 
music education requires creativity as an active, conscious, and sensitive way of being in the 
world.

Santos (2023b) discusses comprehensive education and its contemporary conceptions, 
reinforcing its emancipatory character and its articulation with the omnilateral formation of 
subjects. However, this perspective has been supplanted by parameters of individualism and 
meritocracy within a competencies-based pedagogy, thereby diluting the critical and creative 
potential of curricular components.

In her dissertation, Marques (2019) sheds light on how education is organized according to 
neoliberal rationality and how schools design curricula around a corporate culture focused 
on competitiveness, innovation, and market-oriented competition in a global technological 
economy. Arguments for the need to “renew” schooling mobilize the discourse of innovation, 
apparently humanist but ultimately grounded in utilitarian demands of education. The 
dissertation problematizes “learning to learn” as the cultivation of creativity, flexibility, and 
autonomy primarily to maintain productivity and employability standards in the workforce.

Collectively, these works suggest that a competencies-driven educational policy is underway, 
tethered to the idea of a rapidly changing society that demands worker resilience in a volatile 
environment. The goal is not for individuals to “know everything,” but rather to possess the 
skills and competencies to (re)adapt to change and modern innovations of modern times. 
However, by emptying the curriculum of substantive knowledge, such policies achieve the 
opposite, fostering in upper secondary education a culture of mere technical trainability.

DISCUSSION

The first category, “Creativity and innovation as competencies,” reveals that creativity has 
emerged as both a contemporary trend and a pedagogical leitmotif. This places a significant 
demand on young people, compelling schools, educators, and, by extension, academic 
research, to foster “creative production.” A salient finding is the limited theoretical engagement 
with the construct of creativity within the analyzed theses and dissertations. This constitutes 
a loss for the field, as the theoretical dimension is precisely what could introduce deeper 
questions beyond the contemporary imperative that schools merely form “competent” 
individuals, even regarding creativity.
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The prioritization of creativity as a competency suggests a close alignment between the Novo 
Ensino Médio and neoliberal interests (Corrêa; Gesser, 2019). In this context, creativity is 
often linked to domains like entrepreneurship rather than being explored as a constitutive 
element of pedagogical action itself (Bernardes; Voigt, 2022). Although many works describe 
pedagogical practices aimed at fostering students’ creative expression, they frequently employ 
the term creativity without adequate theoretical grounding.

In the current historical moment—marked by complex social, economic, environmental, 
and educational challenges—the existence of “creative schools” that engage youth with the 
demands of a planetary future through connected, creative practices is indeed fundamental 
(La Torre; Zwierewicz, 2023; Zluhan et al., 2025). However, this vision is starkly different 
from the demand to treat creativity purely as an individual competence oriented toward the 
imperatives of the productive sector. The school reality, therefore, features an abundance 
of practices but a restricted conceptual and theoretical depth—an imbalance that also 
reverberates in the research produced in this field. This disconnect between pedagogical 
intentionality and theoretical rigor generates a significant gap in education by limiting the 
debate on frameworks that could substantively anchor creative and innovative practices 
(Corrêa; Garcia, 2018).

The second category, “Teaching, creativity, and innovation,” showcases highly creative 
methodological initiatives undertaken by teachers. This underscores the potential of schools 
as transformative environments that break away from linear, absolutist teaching schemas and 
embrace emergent, innovative proposals. As noted during the review’s second stage, there 
was an initial trend toward studies focused on teachers and on teaching practices mediated 
by artistic languages and methodological resources that promote creativity.

It is also apparent that the analyzed elements converge in framing discussions on creativity 
and innovation as personal actions undertaken by the subjects who inhabit the school, 
students, and educators alike.

In light of the consolidation of new public policies related to secondary education, these 
findings provide a key to understanding how the conceptualization of creativity and 
innovation reveals that secondary education has become a contested social field. The 
perspective embraced on the creative and innovative dimension of education consequently 
reveals a particular understanding of the school’s function. Creativity may be positioned as a 
competence to be developed in young people to qualify them as future workers; alternatively, 
it may be conceived as part of an educational politics oriented toward emancipation, in which 
creative and innovative processes point toward a truly liberatory education.

Given the small number of studies on creativity in secondary education that offer substantial 
theoretical elaboration, it is essential to discuss the implications of this gap. While many 
authors report experiences through case studies linking pedagogical practices to promoting 
student creativity, there remains an incipient appropriation of the concepts required to 
ground this complex human dimension of the subject as creative, innovative, and sensitive. 
This apparent lack of theoretical rigor seems to be associated with the way the construct of 
creativity is diluted into a seemingly generic competence, thereby loosening its vital ties to 
humanity’s aesthetic, affective, artistic, and spiritual education.

FINAL CONSIDERATIONS

This systematic review sought to map and critically analyze academic production on creativity 
and innovation within the context of Brazilian upper secondary education, particularly in 
light of the reforms introduced by the Novo Ensino Médio and the implementation of the 
Base Nacional Comum Curricular (BNCC). By examining 16 theses and dissertations from 
the Brazilian Digital Library of Theses and Dissertations (BDTD) and four peer-reviewed 
articles from the SciELO platform, three central thematic categories emerged, allowing for a 
comprehensive synthesis of the field’s current state.

A review of the literature on creativity and innovation reveals an increase in research and 
publications in recent years (Nakano et al., 2020), driven by reforms implemented in this 
educational stage since 2016. However, the present review reveals a gap in the literature 
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regarding creativity and innovation in upper secondary education. To some extent, the gap is 
not related to the volume of work; indeed, a considerable number of studies were excluded 
for treating the term “creativity” in a relativized manner. Therefore, there is a need for studies 
that address the problem in its full complexity by anchoring inquiry in the multidimensionality 
of the creative process. Specifically, studies should examine the influence of social, cultural, 
and historical factors on the development of individuals’ creativity (Farias, 2020, p. 42).

The second core finding emphasizes the critical role of teachers. The majority of our studies 
focused on teaching practices and the necessity of initial and continuing teacher education 
aimed at fostering creativity. The report acknowledges that teachers are the primary architects 
of learning opportunities and classroom environments that encourage creative expression. 
However, this emphasis contrasts sharply with the recognized failure of undergraduate teacher 
training programs to meet this demand. These programs often preserve overly academic 
curricula that overlook the development of pedagogical creativity.

We grouped the results and discussion into three categories: (1) creativity and innovation 
as competencies, (2) teaching, creativity, and innovation, and (3) creativity, innovation, and 
educational policy. These categories help to identify the field’s thematic nuclei and mobilizing 
aspects. At the same time, attention should be paid to the constitutive elements that may be 
more or less visible across studies, yet coalesce as trends within this area of inquiry.

The analyzed publications demonstrate a significant commitment to the academic field. First, 
they overcome traditional teaching models. Second, they ensure that creativity and innovation 
in the Novo Ensino Médio do not succumb to neoliberal assumptions or the tendency to mold 
creative students into utilitarian subjects aligned with the demands of the economic sector.
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