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ABSTRACT: This paper reports an experience of continuous formation developed with
teachers of a state school, from the regional board of Itapetininga, during an Hour of
Collective Pedagogical Work (ATPC, in Portuguese). It is the description and analysis of a
formative activity, focused on the perception of the daily school life experienced, with the
purpose of promoting constant reflection, necessary for the development of teaching. The
main objective of the article is to demonstrate, by means of an example, how the practice of a
process of continuous formation by the partnership can be, but, mainly, to put in evidence
fundamental questions of the own continued formation, that can never be reduced to a single
activity. In the end, it is hoped that the reported experience will serve only as an initial marker
for the constant assumption of training activities in schools.

KEYWORDS: Teacher education. Permanent education. Experience report.

RESUMO: Este artigo relata uma experiéncia de formagdo continuada desenvolvida com
professores de uma escola estadual, da diretoria regional de Itapetininga, durante uma Aula
de Trabalho Pedagogico Coletivo (ATPC). Trata-se da descrigdo e anadlise de uma atividade
formativa, voltada para percep¢do do proprio cotidiano escolar vivido, com o propdsito de
promover a reflexdo constante, necessaria para o desenvolvimento da docéncia. O objetivo
principal do artigo é demonstrar, por meio de um exemplo, como pode ser a pratica de um
processo de formagdo continuada pela parceria, mas, principalmente, colocar em evidéncias
questoes fundamentais da propria formagdo continuada, que jamais se encerra em uma unica
atividade. Ao final, espera-se que a experiéncia relatada sirva somente como um balizador
inicial para o agenciamento constante de atividades formativas nas escolas.

PALAVRAS-CHAVE: Formagdo continuada. Formagdo de professores. Relato de
experiéncia.

RESUMEN: Este articulo relata una experiencia de formacion continuada desarrollada con
profesores de una escuela estatal, de la direccion regional de Itapetininga, durante una Aula
de Trabajo Pedagogico Colectivo (ATPC). Se trata de la descripcion y andlisis de una
actividad formativa, orientada a la percepcion del propio cotidiano escolar vivido, con el
proposito de promover la reflexion constante, necesaria para el desarrollo de la docencia. El
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objetivo principal del articulo es demostrar, por medio de un ejemplo, como puede ser la
practica de un proceso de formacion continuada por la asociacion, pero, principalmente,
poner en evidencias cuestiones fundamentales de la propia formacion continuada, que jamas
se encierra en una unica actividad . Al final, se espera que la experiencia relatada sirva
solamente como un balizador inicial para el agenciamiento constante de actividades
formativas en las escuelas.

PALABRAS CLAVE: Formacion continua. Formacion de professores. Relato de
experiencia.

Introduction
We cannot separate the formation from the work context, because we would
be mistaken in our speech. In other words, everything that is explained is not
for everyone and does not apply everywhere. The context will condition the
training practices, as well as their repercussion on teachers, and, without a
doubt, on innovation and change? (IMBERNON, 2009, p. 9).

This paper aims to describe and analyze the result of a training experience carried out
in a state school, in the region of Itapetininga, in the southwest of Sdo Paulo, during a weekly
period destined to the continuous training and constant teacher training named the Collective
Pedagogical Work Class — ATPC, in Portuguese. Methodologically, therefore, it is an
experience report which has been worked systematically as an instrument for and for
educational research, composed of several elements, including: antecedents for the action, the
place, the reason, the agent (s) ( s), those involved, an epistemology for action, planning,
execution and analysis through a theoretical lens ( FORTUNATO , 2018a).

To develop this account, the paper was organized into four sessions. In the first, we
sought to contextualize the experience, including the first five elements, namely: (1)
antecedent, (2) location, (3) reason, (4) agent and (5) involved. In the following section, (6)
epistemology for action was dealt with exclusively, as it is a matter of reflecting more deeply
on continuing education, particularly in context, as envisaged in the epigraph. The third
section deals with describing the (7) plan and (8) action carried out at the ATPC, detailing the
planned strategy, its development and the developments. Finally, a (9) theoretical lens is
placed, also anchored in contextual training, in order to understand the action, as well as to

identify limitations and possibilities for future actions.

2 QOriginal text: Ndo podemos separar a formagdo do contexto de trabalho, porque nos enganariamos em nosso
discurso. Ou seja, tudo o que se explica ndo serve para todos nem se aplica em todos os lugares. O contexto
condicionara as praticas formadoras, bem como sua repercussdo nos professores, e, sem duvida, na inovagio ¢ na
mudanga.

RPGE- Revista on line de Politica e Gestdo Educacional, Araraquara, v. 24, n. 3, p. 1666-1678, set./dez. 2020. e-ISSN:1519-9029

DOI: https://doi.org/10.22633/rpge.v24i3.14094 1667



The school everyday and the permanent teaching education in context: experience report

In the end, it is expected that the sharing of this experience report will be taken only as
it essentially is: an experience, carried out in a moment, with a collective teacher, to deal with
the daily life of a school. For this reason, it is not configured as an invariable proposal, which
should and must be replicated often. Even so, there is hope that it will serve as a subsidy for

constant reflection on continuing education for teachers in office.

Presentation and context

In the case of this experience, the development of an extension course, named
“Pedagogical Knowledge: perspectives and trends”, which was offered in 2018, through a
partnership between the Federal Institute of Sdo Paulo and the Education Board, for about 40
participants, the target audience being supervisors, principals and coordinators of schools of
basic education. The course was worked from an action research perspective, in which the
participants were encouraged to reflect on some fundamental considerations regarding the
teaching profession, relating them directly to the particularities of their lived school routine.
During the course, it is possible to reflect on the concrete reality of each school unit, in
addition to sharing positive knowledge and experiences, with the collaborative objective -
more about the course development can be read in another experience report (FORTUNATO,
2018b) . Thus, one of the course participants, the school director, liked the approach and
understood that it would be interesting to extend part of the training work to all teachers at the
school under her management. Then came the invitation to attend one of the regular ATPC,
with the purpose of sharing, with the collective of teachers, a little bit about the central theme
of that extension course.

The place of action became this state school, from the Education Directorate of the
Itapetininga region. There are some very noticeable particularities in this school, such as, for
example, its location: it is in a transition neighborhood between the city and its rural area,
with a large part of the students being boys and girls who live on farms and far from the
classrooms. Some students, reports the school principle, travel about 40 kilometers daily
between home and school. Another characteristic that makes it distinct is its size: only three
classrooms, totaling six distinct classes exclusively, from the seventh year of elementary
school to the third year of high school, without night classes. This obviously impacts the
number of teachers, with only 13 teachers, all of whom are permanent.

The reason, although it was mentioned earlier that the board showed interest in

updating the extension course in another opportunity, before the realization of training
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activity, presented two new arguments for this work. The first was related to the motivation of
the teaching staff, who, always committed to the school and its students, would only benefit
from the possibility of talking more about their own profession. Second, and more important,
was the need to maintain cohesion in the group, as they were facing difficulties of indiscipline
and small acts of vandalism with a specific group of teenagers, which was not common in that
school. Nothing serious, it was reported. However, the difficulties in disciplinary control of
this room, some damage to curtains and chairs were things that were bothering a good portion
of the faculty, needing a closer look at maintaining a cohesive and cooperative collective, the
result of years of investment in team management.

Having established the place and the reason for the experience, it is possible to present
the human elements of the action, being the agents and those involved. I became an agent of
this formative work because of my previous experience, on the occasion of the extension
course offered in partnership with the Board of Education. I have some credentials that
qualified me for this task of working in continuing education, since I have been a teacher for
more than ten years, coordinator of the undergraduate teacher training course, and an
accredited teacher in the Graduate Program in Education, at the University Federal de Sao
Carlos, Sorocaba campus, in the line of Teacher Training and Educational Practices. Still, |
have sought to put the will to learn and the constant reflection on the daily challenges of
teaching as much more significant elements that the descriptors themselves that, in
appearance, give credibility to that it speaks to respect the professionalism and the exercise of
teaching.

As for those involved, as outlined above, they are part of the effective teaching staff of
the school, who meet weekly at the ATPC to discuss matters related to the school, the
classrooms, news in terms of regulations and decrees, in short, themes of the profession. Their
teaching experience varied considerably, as in any group of teachers, with teachers with three
years of experience and others with more than 15. The group is quite integrated, working in
the school under the same direction for more than a decade, having enough time to get to
know and establish fraternal ties, going beyond the coexistence of office. This description
served as a basis for thinking about the form of collective work, as it was not an action to
strengthen the team, but an invitation to reflect on the contingencies of daily life that would

be interfering, positively and / or negatively, in the action teacher.

From the epistemology of continuing education in context
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The last 30 years of the 20th century have left us with significant advances
in continuing education: the strict criticism of technical-training rationality;
an analysis of training models; criticism of the organization of those
responsible for training; enhancing the training of process advisors; the
analysis of the modalities that imply a greater or lesser change; training close
to educational institutions; the processes of action research as a procedure of
challenge and criticism and action-reflection for educational and social
change, with a theoretical teacher-researcher; greater knowledge of reflective
practice, institutional training plans, as well as greater theorizing on the
issue. These are concepts that still appear mainly on papers (and, of course,
some I fail to mention), and, although they pass far from many points of the
training practice, they remain in the printed letter’ (IMBERNON, 2010, p.
8).

The quote seeks to highlight what can be called the paradox of teacher training: the
production of theory and the concrete reality of places of education still seem to be unknown
to each other. For, as the author stated, there is enormous development “on paper”, but
stagnation in “training practice”. In a way, I cannot help agreeing with the above, having as
evidence my own schooling (which is limited and arbitrary), but also diverse readings,
including the intensely critical book “Beware, School!” (HARPER et al., 1987), in addition to
direct contact with educational institutions as a trainer, for almost a decade. For this reason, I
have tried to articulate practices like the one described in this report, because, although
insufficient to eliminate the discrepancies between what was thought and what was done, they
tend to lessen the training paradox. It is training in context, as recommended by Imbernon
(2010) 1n the title.

Inforsato and Passalacqua (2018) prepared a study to review national theses and
dissertations that corroborate the ideas of the evolution in teacher education listed in the title
and the training proposal in context. According to the authors, there was growing concern
about the initial and continuing education of teachers in the country, as a reflection of the
educational policies promoted based on the Law of Guidelines and Bases of National
Education, Law no. 9394/96. In the 1990s, something like 15% of the national graduate

production inventoried by the authors was focused on continuing education in service (now

3 Original text: Os ultimos 30 anos do século XX nos deixaram como heranga significativos avancos na
formacdo continuada: a critica rigorosa a racionalidade técnico-formadora; uma analise dos modelos de
formacao; a critica a organizacao dos responsaveis pela formagao; a potencializagdo da formagdo de assessores
do processo; a andlise das modalidades que implicam uma maior ou menor mudanca; a formagdo préxima as
instituicdes educacionais; os processos de pesquisa-agdo como procedimento de desafio e critica e de acdo-
reflexdo para a mudanca educacional e social, com um professor- pesquisador tedrico; um maior conhecimento
da pratica reflexiva, dos planos de formagdo institucionais, além de uma maior teorizagdo sobre a questdo. Trata-
se de conceitos que ainda aparecem principalmente em papéis (e, com certeza, alguns deixo de mencionar), e,
embora passem longe de muitos pontos da pratica formadora, permanecem na letra impressa.
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referred to as “in practice”), and at that time, technical rationality was beginning to be
overcome by reflective training and research more immersed in the field of teaching.

Throughout their systematic survey, Inforsato and Passalacqua (2018) found a
consensus among the authors of the theses and dissertations that the theory should be
developed with a view to reflective, cooperative practice and that values both knowledge and
teaching experience, being that, they point out, “continuing education actions must be carried
out within the school space, in the exercise of the teaching function and based on the needs of
teachers” (p. 44). Without this context, what one has are allegorical and/or vague and/or
random and/or authoritarian training practices, unable to mobilize the constant and necessary
renewal of teaching action. Worse, as attested by Menezes (2003), disrespecting the
knowledge and experience of the teachers to be trained.

In the same direction, explains Gatti (2003, p. 192) that “programs that aim at
cognitive changes, practices, postures, are ineffective. Its centralization only on individual
cognitive aspects comes up against social representations and group culture”. With that the
author wants to draw attention to the training out of context, that is, one that is intended to
teach something across the board to a group of teachers, without considering minimum that is,
the reality in which they operate.

Thus, it is evident that to propose actions aimed at continuing education in practice, it
is necessary to understand the context. This has been done through questions that help to
investigate the circumstances of each location: who are the teachers? Where are? Who do you
work with on a daily basis? What collective difficulties do you face at the moment? What
does it matter to learn from this educational action, or rather, where should they focus the
action? In this way, continuing education is understood in the same way as Menezes (2003, p.
313), that is, articulating the “commitment of educators to change and the continuous
construction of their education, seeking to give meaning to the theory linked to practice”.

With that, it becomes possible to present a summary of what is understood as
continuing education in context, which has marked out experiences such as the one described
and analyzed here. First, the actions are developed in the school environment itself, as it is
this place that should be reflected on more broadly and specifically. Second, the theory we
work on must be chosen from the themes generated in, by and for everyday life; this does not
mean acting in the strict solution of a problem, nor promoting training actions only when
faced with an adverse situation, as its essence should not be the solution of problems, but,
rather, the constant reflection caused by a critical and investigative posture. Third, it is

necessary to always consider the individual and collective teaching knowledge already built
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by previous training and experience, evidencing them by sharing in the dialogued action,
collaborating so that the group formulates hypotheses and enables methods that can be
developed by the group itself. . This is because the training agent leaves the context at the end
of the process, while the teachers there remain, daily, with the responsibility of educating.
Obviously, this summary does not cover all the complexity of teacher training in
context. It becomes just a formula enough to promote action. It's not ready and it's over. On
the contrary, it is configured metaphorically as a stopping point in the existential continuum

of training, which will provide new elements for new reflections on teaching.

About the mentioned experience: from plan to action

In teacher training, multiple factors influence, such as, for example, the
culture and complexity of educational institutions, communication between
teachers, initial training received, the complexity of interactions in reality,
school leadership styles, relationships and understanding by the school
community, the relationships and support systems of the professional
community, etc. In this complex scenario, the problematic situations that
appear are not only instrumental, since they oblige the educator to elaborate
and construct the meaning of each situation [...] The teaching profession has
always been complex because it is a social phenomenon, since in an
institution In an educational and classroom setting, quick decisions must be
made to respond to the parts as a whole, the simplicity or the apparent
linearity of what lies ahead and the complexity of the environment that
concerns* (IMBERNON, 2010, p. 100).

With this quote we reinforce the complexity that involves dealing with teacher
training, after all, there are multiple, confluent and / or congruent elements that interfere and
modify daily teaching practice, which can even be considered situational. Thus, only in
possession of the information presented in the context of this experience — in which the
antecedent was outlined for the action to be promoted, the school was described as a place,
the generating reasons were identified and the teaching group involved - set out to the
planning of what would be accomplished during the time available for training work: an
ATPC that, in this school, lasts two hours / class per week, that is, one hour and forty minutes.

At that time, it was necessary to realize, therefore, two fundamental things: to call attention to

4 Original text: Na formacdo, multiplos fatores influenciam, como, por exemplo, a cultura e a complexidade das
instituicdes de ensino, a comunicac¢do entre os professores, a formagdo inicial recebida, a complexidade das
interagdes da realidade, os estilos de lideranga escolar, as relagdes e a compreensdo por parte da comunidade
escolar, as relacdes e os sistemas de apoio da comunidade profissional, etc. Nesse cenario complexo, as situagdes
problematicas que aparecem ndo sdo somente instrumentais, ja que obrigam o educador a elaborar e a construir o
sentido de cada situagdo [...] A profissdo docente sempre foi complexa por ser um fendmeno social, ja que numa
institui¢@o educativa e numa sala de aula devem ser tomadas decisdes rapidas para responder as partes ao todo, a
simplicidade ou a linearidade aparente do que ha a frente e da complexidade do entorno que preocupa.
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the problem situation experienced with indiscipline and some damage to the heritage, but,
mainly, to show the collective harmony that had been established over the years of living
together in school.

Must register that key parts for the proper development of the activity were previously
developed by the school’s principal: signal the faculty to work agenda, with the participation
of an external agent to the collective, which works directly with the teacher training, plus d
and provide the data already marked as background, allowing a proposal to be elaborated in
context. Thus, a dynamic activity was projected for ATPC to be carried out in three stages,
named as follows: (1) individual reflection, (2) collective construction and (3) sharing.

So, on the right date and time, we meet in the room where ATPC is usually held,
which is one of the school’s three classrooms. The place was organized as a semicircle, which
is the disposition usually used in the collective moments of the ATPC, revealing excellent
regular practice of these moments of weekly pedagogical work. In the case of our experience,
after the welcome given by the director and the formal presentation of who would conduct the
activity that night, we have already started on the planned work, starting with step I,
individual reflection.

Despite all the previous preparation, it was necessary to start the ATPC with some
guidelines for the work, quickly recovering the direct role in the initial training of teachers as
a teacher for a few years ago, the role in coordinating the course and supervising specific
masters’ thesis in the line teacher training. I reinforced the extension course held at the
Education Directorate, during which we discussed the updating of ideas regarding
“pedagogical knowledge”. Finally, I explained that there was a greater purpose for that
activity, which would be to leave some elements for it to go beyond itself, that is, that our
work at that ATPC was not considered finished that day, but that, in a way, it started at that
meeting. For this, it was said that it was necessary to face the activity in this way, letting it
echo later in the exercise of the profession.

Thus, a red card paper was given to each of the teachers present, accompanied by the
following motto: “individually, invest time, something close to five minutes, to record in this
this red card negative/problematic/ unwanted elements of teaching, evidenced in the daily life
of the school”. It was reinforced that this stage was individual, in which each one would write
down, using keywords, what he considered unsatisfactory aspects of the profession. Here,
then, another green card was delivered with a very similar motto: write down keywords that
represented a thought, but this time about positive / triumphant / desired aspects of the

teaching routine ... that I leave a note here about that first stage, so that I can reflect more
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deeply on it at another time: five minutes seems to be a long time to write down the bad part
of the thing, as if the focus was always directed to the red card because, in the same five
minutes, most green cards remained practically intact, with only one or two records.

After the first stage was completed, we moved on to the next stage, that of collective
construction. Gathered in three small groups, they were asked to read their keywords
registered on the two cards, explaining the choice of each one, defining situations that
highlighted each negative or positive aspect. At first, while one told about his keywords, the
others should just listen, without interference (note: doing this effectively is very difficult).
Then, they were asked to choose what they had in common, even if, for that, it was necessary
to create new keywords. There would also be a third currency for the second stage, so we had
something around 20 minutes for these moments of explanation and rework of the keywords.

We started, then, to the last activity of the second stage, in which each of the groups
had as a challenge and objective to select which keyword elaborated / selected collectively
would be brought for the sharing of all groups. It was not a matter of listing one of each card,
as if it were creating a counterpoint between the negative and the positive, but, choosing one,
it was something identified as a problem or triumph of the profession. After almost 50
minutes have passed between the initial speech of the direction, the prelude to the theme, step
I and the first two phases of step II, the groups were asked not to invest more than 10 minutes
in this last currency, as it would be essential to conclude the three stages within the ATPC
period.

We arrived, then, in the third and last stage of the training activity, which was thought
of as “sharing”, as it is the moment when the individual and the collective task are presented
to everyone, with the purpose of learning collectively. The small groups were broken up,
resuming the initial semicircle. The first request made at this stage was to share the keywords,
so that possible convergences could be identified immediately, facilitating the subsequent

dialogue. The keywords stated by the participants are listed in chart 01 below.
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Chart 1 — Keywords regarding the positive/negative elements of the teaching routine

Negative elements (red card) Positive elements (green verde)
* indiscipline * exchange of knowledge
*  uncommitted students * learning
* lack of respect * like what you do
»  disinterest * socialization
e low salary * friends
» listless students * team commitment
»  conflicts of ideology * school climate
* inattention » exchange of experiences
*  students without limits « student participation
*  students without dreams
* < family problems

Source: experience retrieved data

Having noted the keywords in confrontation, that is, the negative elements arranged
side by side with the positive elements, we started to share what had been discerned at the end
of the second stage, that is, we tried to list, in the small group, a single keyword chosen as the
most substantial at that time. This sharing would become even more interesting, since
everyone was seeing the constellation of possibilities that emerged from everyday life, and
each of the elements listed could (and even deserved) moments of reflection about it,
individually and collectively, exactly as we were doing in that ATPC. This was essential for
that announced objective of echoing the activity beyond itself, resonating later in everyday
practice.

In this way, we were able to start the final sharing, which was conducted based on
three keywords, one word from each group, aware that the reflection started there would not
be resolved at that time, nor would it be closed. After all, several elements of the daily
complexity of the profession had been caught during the reflection, brought to light and,
therefore, becoming focal points on which work hypotheses can be listed to try to alleviate the
problems, as well as they can become encouragement for eventual moments of
discouragement with teaching.

Thus, the keywords of each group were mentioned, with one group venting about their
“dreamless” students and the other two groups commenting on the most positive aspects of
the work, being the “team commitment” and the “climate school - probably inspired by the

atmosphere of the collective work carried out by the group itself; Of course, not in this
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specific ATPC (since a meeting does not have enough power to create a sense of team), but
built over the years that they meet weekly to think about teaching.

Thus, having reached the third stage of the activity, which was the moment of sharing,
we were able to close our proposed activity. The group of teachers understood that we would
not go into detail on the meaning of each keyword stated in the last stage, nor search the
events that made it emerge in the initial moment of individual reflection, or because it would
have been the word chosen in the stage of collective construction. After all, the purpose of all
this would be to remain thinking about it, in a community and collaborative way, preferably,
because only constant reflection can promote transformation. Not a single moment, although
it can provide the necessary starting power to realize that to be a teacher is to be permanently

thinking about being a teacher.

Final remarks, or the experience seen through a theoretical lens

Culture, shared meanings and the social environment permeate individual
experiences, building references with which or in opposition to which people
act. Knowledge is rooted in social life, expressing and structuring the
identity and social conditions of those who share it. Therefore, social or
educational actions that aim to create conditions for conceptual changes,
attitudes and practices need to be interwoven with the socio-cultural
environment in which people, professionals, who will be covered by these
actions, live®> (GATTI, 2003, p. 196).

In this paper, we took the opportunity for a training activity held at a state school to
explore the meaning of continuing education in service. Guided by the idea of training in
context, we sought to situate the activity, developed during an ATPC, within a much larger
perspective, considering the school, its students and faculty. To plan this activity, it was
necessary to consider several aspects of daily life, but also historical teaching in this school.
In addition, the proposal was to partially know the reality experienced, including both its
present annoyances and its virtues acquired over the years of management work and the
teachers themselves.

There seems to be a strong agreement regarding training in context as being
fundamental to the promotion of constant reflection on the contingencies of teaching work.

All of this to warn about the complexity and fluidity of everyday life, aspects intrinsic to

5 Original text: A cultura, os significados partilhados € 0 meio social permeiam as experiéncias individuais,
construindo as referéncias com as quais ou em contraposi¢cdo as quais as pessoas agem. O conhecimento ¢é
enraizado na vida social, expressando e estruturando a identidade e as condigdes sociais dos que dele partilham.
Por isso, agdes sociais ou educacionais que tém por objetivo criar condicdes de mudangas conceituais, de
atitudes e praticas precisam estar engrenadas com o meio sociocultural no qual as pessoas, os profissionais, que
serdo abrangidos por essas agdes, vivem.
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cultural life itself, which tend to frequently change what is expected, demanded and needed in
school education. Pimenta (1994, p. 44) had already expressed that “in the training of any
teacher, it is necessary to take the field of action as a reference. That is, to take it as a totality
in all its determinations, showing the contradictions present in it”. Ferreira (2000, p. 75) noted
that “a perspective of training in context demands from everyone an active role of knowledge
builders [...] So teachers are considered subjects and not objects of training”. This was
reinforced by Gatti (2003, p. 203), noting that “it is necessary that programs aimed at
educational innovations, improvements, updates have a concrete intertwining with the
psychosocial environment in which these professionals work and live”.

As Imbern6n (2010) noted, the last three decades have been marked by theoretical
advances regarding continuing training in service, understanding more and more what training
“in context” implies. Nevertheless, the author repeatedly reinforces that this advance seems to
have been on paper, still remaining somewhat distant from the places where education
happens daily.

There is no pretension to affirm that a single activity, developed over a single ATPC is
the solution for the theoretical progress of training in context to become reality in schools. A
single activity, developed in a single ATPC is just that: an activity. But, if it is not possible to
praise it as the answer to the mismatch between theory and practice in teacher education,
neither should it be dismissed as a possible path. After all, the experience described and
analyzed here was planned in context and with the objective of going beyond itself, helping in
the more complex perception regarding the multifaceted daily life, full of bad weather,
dilemmas and problems, but also impregnated with positive aspects, opportunities and
possibilities.

What was proposed, and experienced, it was a way of looking critically at the day to
day, always looking for evidence that you live, so you can put the routine experiences and
perspectives analis will -Las by several different points by sight. Of course, it is necessary to
place the singularity of the action as a possible deficit for continuing education, after all, the
work must be continuous. Even so, it is possible to qualify the experience presented here as
positive, as it contained the context, the intention and the possibility of continuing to seek
new knowledge from the educational place in which it operates. Thus, it is expected that the
meaning of an activity is always relativized, especially if what is proposed is to take
something ready, woven in the way “how one should be a teacher”, or if the proposal is to act

in context, instigating constant reflection.
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